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ABSTRACT
This action research project was completed as an action research project as part of
Western Oregon University’s Master of Arts in Teaching program to complete initial licensure
requirements alongside a period of student teaching in a middle school social studies classroom.
This action research project focused on the following three research questions: 1) how
has my understanding of lesson planning for teaching diversity through comparative cultures
changed over the course of this action research project, 2) how has my approach to lesson
planning with regards to effective instruction changed over the course of this action research
project, and 3) how have my own attitudes toward teaching experiential learning through
historical simulations changed over the course of this action research project?
By practicing reflective analysis through examination of lesson plans, lesson materials,
formal observation feedback, and research journal entries, this action research project focuses on
changes in understanding, attitudes, and approach. This research further examines subthemes of
diverse perspectives, culturally appropriate terminology, lesson planning, and student
engagement.
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Chapter 1
INTRODUCTION

Philosophy of Teaching
Without standards, targets, and fervor, any teacher would get off track and lose sight of
their purpose. By sticking to their goals and their philosophies, teachers can support their
practices and justify them with research. My core driving philosophy is community.
Community is a broad concept consisting of individuals and institutions. Schools are at
the intersection of both where individuals form their identities in a space designed to guide
students on their paths. These institutions teach students through lived experience. These
institutions are their own communities. Schools teach students how to integrate in a shared space
and learn their place in the larger society. In this space is where my core philosophy of teaching
statement was defined. Students should grow to be individual, independent thinkers who can be
self-sustaining in their communities.
I have come to be interested in several guiding issues related to my research question. I
have to have questions about community and what skills students are encouraged to have as they
transition into larger society. I want to look at schools as an institution and how they relate to
mental health, trauma, abuse, and inclusion. I want to know how short and long term goals affect
students’ ability to complete tasks. I want to examine how studying diverse perspectives from
diverse voices helps students understand and appreciate the motivation of others. Similarly, I
want to examine the use of historical simulations with students to gain lived life experiences that
they can apply to both understanding cross-cultural perspectives and historical documents
through their own journaling of the lived experience.
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Skill Building
Over the past few years, my experience has come through working with students who
haven’t had these skills, students who hadn’t had opportunities to develop these skills. In the
psychiatric field, I’ve experienced the lifetime consequences of abuse, neglect, and trauma. That
is my motivation for my philosophy of teaching. I see systemic social problems with a lifetime of
consequences for these students, and I want to participate in an institution that helps pull students
up and out of their hardship. I want to provide students to safe environments to develop those
skills that they are lacking. Long lasting maladaptive habits that affect students over their
lifetimes are formed during their childhood and teenage years. To help students grow and
become these self-sustaining independent thinkers, I want to use my role as an educator to
participate in the institution that I have so much faith in, the institution where children spend
more time than anywhere but their families. And for students with absentee families, the school
system is the one constant in their upbringing.
An important lesson I learned from working with students in day treatment and
residential psychiatric facilities involves time and place. A student might display one behavior at
home but not at school. But under these circumstances, those two sets of environments are one
and the same. So when it comes to classroom management, you are both working as a parent and
a teacher. And for students with these kinds of challenges, the classroom may be like their home,
and the line between expectations for what’s appropriate at home versus at school may become
blurred. Ultimately, I learned that clear, predictable expectations are one of the greatest tools I
have in the long term. Directly addressing students that their behavior is inappropriate,
addressing the reason why it’s inappropriate, and identifying a time and place where that kind of
behavior would be appropriate has been very helpful for me not only in classroom management
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but also helping students with language processing and building up a bank of information
presented to them so they can think independently and be appropriate members of the
community.
But despite every interaction being a learning activity and despite being an authority
figure, I don’t have all the answers for students and never will. Creating realistic expectations for
myself is also important. Like I said, I want to give students an excellent social studies
foundation to work from and then encourage them to use those skills to be curious and question.
To do all of this in the learning environment of the classroom, students deserve to feel heard and
respected.
I believe skill building is just as important as content for students. Again, all of our
students will go off into the world to be part of our community. Skill building is the hidden
curriculum that can be extracted from the lesson. Especially in the primary grades, social
emotional learning is incredibly important and cannot be separated from the needs of the
students.
Social Emotional Learning
According to Jennifer Gonzalez (2020), social emotional learning shouldn’t be added as
an individual class as an extra period at the end of the day. Instead, she believes that social
emotional learning is something that needs to be woven through the curriculum to be a part of
every subject, and I’m inclined to agree with her (Gonzalez, 2020). Again if our goal is to help
students transition to the community with adaptive, transferable skills, being a unified front on
social emotional learning consistently is the most effective way to follow through with teaching
those skills.
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But how exactly can we get there? If one of our main goals is to help students help
themselves, how can we effectively reach that goal? Instead of doing it for them, we give them
the tools and provide them with opportunities to build understanding and confidence. We need to
give them to students in a way that meets them where they are. If our goal is having our message
effectively reach its mark, We need to have realistic expectations for our students and go to them
as opposed to having them come to us. We need to adapt the message for our audience. We work
together with students to work through the material that we have presented to them.
Meeting our students where they are with a message that’s been adapted to meet their
needs is especially important when it comes to understanding diverse voices and diverse
perspectives. If we want our students to form a community with others, they will be around
people from various backgrounds and need to reconcile any feelings they have about that. To
better help them understand the backgrounds and motivations of both themselves and others, it’s
important for them to be exposed to various messages and perspectives beyond their own. It’s
important for students to be given the opportunity to find messages they relate to and apply them
to their own lives in a way that’s personally meaningful. That is a job that no teacher can do. All
we can do is present out students with a wide range of perspectives and see which ones students
latch onto. Again, we are using every interaction as a potential learning opportunity, and these
are experiences that students can use to learn or grow their critical thinking and analytical
reasoning skills. Our students can learn to question others, start discussions, and build cross
cultural understanding.
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Diverse Perspectives
A vivid example of why this kind of learning is so important even for students who don’t
intend to flirt with affairs abroad comes from R. G. Hanvey. He so eloquently expressed why this
isn’t an issue our students can opt in or out of. Instead, our students will be bombarded with
messages and then expected to determine the meaning of all of them and understand which ones
are important.
“Nonliterate villager or suburban housewife, it doesn't matter that one stays close to
home. Information travels rapidly and far. News of a border crisis in the Middle East
reaches within hours the shopkeeper in Nairobi, the steel worker in Sweden, the Peruvian
villager. There is now a demonstrated technical capacity for simultaneous transmission of
messages to almost the entire human species” (Hanvey, 1982).
Understanding these diverse perspectives and learning styles is so important when it
comes to addressing student perspectives. Students are experts on their own lives and tend to be
more inclined to analyze their own behavior. This can be great for comparing cultures. Using
graphic organizers, students are able to visually represent similarities and differences between
their own lives and cultures that they are learning about. Learning how to do this is great,
because students then gain the valuable, transferrable skill of comparing different cultures.
Students become better able to identify cultural factors of different groups both in history and
current events. Or even better, students can open the door to analyzing lived experiences and
primary documents.
Once they’ve built this understanding of themselves, students are better able to identify
their own motivations. Better yet, students are more able to understand the motivations for
another person’s behavior. Whether they’re understanding historical motivations like reasons for
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starting a war or why political boundaries are drawn a certain way, students have developed the
ability to find that kind of information out for themselves.
Beyond all of that, students have then developed all of the requisite skills to participate in
the activity that ties it all together, historical simulations. Historical simulations allow students to
think hypothetically and use the skills they’ve harnessed to develop knowledge in a work unlike
their own and to live a day in the life as a person they’re not. Teachers can differentiate the
learning for groups of students to have their own experiences as they are able. Students with
diverse needs can use active movement, breaks, and physical transitions. Students can document
their very own genuine primary documents with the transferrable skills they’ve developed to
document the story and the world they’ve created. Ultimately, students have created and behaved
in their very own community.
Conclusion
All in all, these factors together are what have led me to love teaching. I love teaching
students about short term goal setting for the day as well as long term goal setting for the unit as
a part of the larger pictures, helping them understand how all of the pieces fit together. I love
building equity in the classroom and providing opportunities for students who don’t have them in
a supportive home. I love helping students find their place in simulated historical worlds to
address understanding of identity. I love helping students understand diverse perspectives
beyond their own, so they can become citizens of the world with global perspectives. And
finally, I love helping students learn all of these skills in ways that fit their goals in life and
inspire a larger community of excited, lifelong learners.
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For many students, their school years are some of the last times they regularly exist in a
shared space with groups of people that they would not normally interact with. As they go out
into the world, my research questions seek to help students follow the path of lifelong learning.
To connect my future goal of building community-oriented society to the world of the
classroom, I have come to ask the research questions regarding how diversity and comparative
cultures can be taught. I seek to understand how the effectiveness of my instruction changes
through lesson planning. I seek to understand how my own attitudes towards teaching
experiential learning through historical simulations changes over the course of this action
research project. Perspective is becoming increasingly important in our diverse communities. To
create harmony within our society, students need to experience voices beyond their own
backgrounds and experience other perspectives. This research project is so important, because it
examines how to provide students with opportunities for developing social emotional skills and
embracing diverse perspectives that will benefit them throughout their lives.
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Chapter 2
LITERATURE REVIEW

Purposes and Objectives for the Literature Review
My purpose in this review of the research was to discover how teachers and researchers
have looked at student understanding of cultures and diverse perspectives. I searched for research
on comparative cultures because understanding diverse perspectives is becoming increasingly
important in our globally-connected world. I also searched for studies on the formation of
students’ motivations and beliefs, because I believe understanding student beliefs through
scaffolding and comparative cultures builds understanding. Additionally, because I would be
studying my own practice and focusing on historical simulations, I looked for studies that
indicated the kinds of instruction that are effective for creating student understanding of diverse
perspectives and to see if there was any research on using interactive mediums to teach those
perspectives.
Procedures for the Literature Review
I selected literature for this review based on several specific criteria. Research on
simulation was included if it contained the following descriptors: motivation, perspective,
diverse, culture. This search yielded thousands of relevant articles. In order to narrow my
findings and make them more specific to this research project, I then focused my review efforts
on articles that discussed historical simulation. From there, I looked for articles that supported
sub-themes that emerged from the major articles in my literature review. These sub-themes are:
1) culturally responsive pedagogy, 2) effective instruction, and 3) cultural education within
Social Studies. For these sub-sections, I initially searched the JSTOR and EBSCO databases for
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articles that met the keyword criteria listed above, along with conducting a search for books in
the database of the Hamersly Library at Western Oregon University. After finding these books
and articles, I hand-searched their reference lists as sources to find additional related articles and
books.
In order to integrate the literature review, I developed a coding protocol and
corresponding separation of research into three major themes: 1) diversity, 2) effective
instruction, 3) experiential learning. I read each article to determine how it fit within these broad
thematic categories, and then, through a process of reading and rereading for salient features of
each study, I determined the subheadings in the literature review. My intent was to start with a
broad treatment of each theme and then to systematically reduce broad understandings of critical
analysis in Social Studies to specific understanding of how these themes are present in research
about diverse perspectives and historical simulations.
Research Studies
This research study combined strands of complementary research literature, centered on
the sub-themes. First, I will discuss diversity. Second, I consider research on effective instruction
because I want to effectively teach my students in a way that helps them build skills required to
learn. Finally, I looked at research on experiential learning, because I want my students to
develop the drive to become lifelong learners.
Review of Research on Diversity
A 2014 study examined the effects following an initiative to include minority groups,
specifically female Hispanics, in the sciences through K-12 education. They discovered that the
efforts were successful in increasing inclusion of female Hispanics in biological sciences but not
physical sciences. The researchers suspected that the increase in participation in biological

9

sciences could be connected to medical fields and nurturing career opportunities. They believe
that the lack of inclusion of diverse groups like female Hispanics in the physical sciences could
be related to inadequate teacher preparation, and inquiry-based learning. The Davis & Thompson
(2014) study focuses on the effect of stereotypes on students who are female, minority, or live in
rural areas. They argue that students who belong to these groups are the victims of unconscious
bias that create barriers between them and joining a larger community of learners.
Similarly, Kevin G. Weiner (2006) examines the effects of race-conscious student
assignment policies. This is a set of policies which hopes to allow students to be placed in
schools, typically in large metropolitan areas, that create equitable opportunities for student
education through factors like examining the school district’s racial composition and nearby
neighborhoods. They were able to identify numerous benefits of avoiding segregated learning
environments such as creating interracial friendships, civic involvement, living in diverse
neighborhoods, working in integrated occupational environments with a positive outlook, and
potentially creating opportunities for students to learn racial tolerance through building
relationships beyond their own race. Other benefits of these policies are more academic like
students growing to learn increased critical thinking skills (Weiner, 2006).
Some of the biggest ideas I’ve found are building empathy through historical simulations,
constructivist history, and genre-specific language in a globally informed world. I see to
understand how to effectively provide social emotional learning across cultures with genrespecific language in a world of global information.
A study in Finland examined student teachers’ ability to show empathy within the context
of a historical simulation. During the simulation, students portrayed different factions during the
Cuban Missile Crisis and tried to empathize with the perspectives of their simulated opposition
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in the conflict. The study found that most student teachers can reach the level of contextual
historical empathy to make period-appropriate decisions. On the other hand, other students used
knowledge and attitudes from the modern day. Ultimately, the study calls into question whether
or not students should be asked to learn historical empathy if it’s a skill student teachers continue
to struggle with (Rantala, 2011).
One theme of this action research project is to offer students the appropriate environment
to build their own informed beliefs. An age old question asks about the origin of beliefs and their
importance. When discussing how to support students in building and forming beliefs of their
own, we need to look to the perspective of our students to understand our students’ experiences.
Lawton suggestions that beliefs establish our sense of reality regarding facts, a sense of what is
right and wrong, and how we should behave interpersonally and in the rest of the world (Lawton,
2015).
The need to reconcile beliefs across cultures is a tale as old as time, and Hanvey argued
decades ago that a person’s geographical location and social class don’t matter, because
information of all kinds are readily available across the globe (Hanvey, 1982). At this point, that
is now decades old information. The message is still very true, and there are even more diverse
perspectives asking for cultural understanding. In a world where cultures and perspectives
intersect much more frequently, our students live in a world that requires critical analysis.
Hangen (2015) and Gonzalez (2020) both argue the importance of historical digital
literacy. Additionally, they both believe that today’s students now identify as more than just
views or consumers but also as makers of historical knowledge. Gonzalez identified ways of
using green screens as tools to use for distance learning as a way of teaching students that history
is constructed and how narratives are constructed with or without diverse perspectives.
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Schultze-Krumbholz (2020) acknowledges that in the German school system, students
are in the same groups of peers without much change until they reach the tenth grade at
approximately age fifteen. She suggests that this is potentially a turning point for students,
because they are then exposed to different belief systems, peers, and teachers, which collectively
define and model new norms about what kind of behavior is acceptable. Schultze-Krumbholz
believes that because these students are in new educational environments that have been
connected to this social group by circumstance rather than personal preference. Because this
group has not formed any personal bonds and possibly has not had any intercultural contact, this
increases the risk of bullying behavior among the group (Schultze-Krumbholz, 2020).
To provide a proper definition from Schultze-Krumbholz (2020), “Bullying is understood
as a subtype of aggression, which repeatedly and intentionally targets persons of lesser power
than the perpetrator(s) and can manifest itself in physical (i.e. hitting, destroying personal items),
verbal (insulting, threatening) or relational (excluding, destroying friendships) forms.” (SchultzeKrumbholz, 2020, p. 2). She continues to remind readers of the importance of this definition,
because nearly sixteen percent of German students are the victims of bullying behavior multiple
times per month. She continues to connect being the victim of bullying behaviors to depression,
anxiety, low self-esteem, a pattern of school absences, poor academic grades, and others
(Schultze-Krumbholz, 2020).
According to Schultze-Krumbholz (2020), cultural diversity can hardly be actively
influenced by school staff, the question arises what teachers can do to foster positive effects of
cultural diversity on bullying and victimization.” (p. 3). Schultze-Krumbholz argues that support
for diversity inherently includes creating appreciation of diversity and supporting contact with
others as part of the educational climate. These are so important, because they provide agency
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for both students and teachers to better the shared academic environment. Teacher support for
diversity has been shown to increase academic, behavioral, and social-emotional adjustments for
students belonging to minority groups and is very important for creating a healthy classroom
environment. All in all, the study discovered that diverse cultural composition of the class was
not related to bullying and victimization. Instead, the results suggest that teacher support for
diversity could be a protective factor that plays a role against fighting bullying without protecting
victimization (Schultze-Krumbholz, 2020).
This action research project chooses to include a range of experiential learning and cross
cultural comparisons to incorporate diversity and awareness. By increasing experiential learning
and cross-cultural comparisons, I hope to help students understand diversity in a way that helps
students be more aware of the consequences of their actions and able to think and behave with a
more empathetic attitude.
Review of Research on Effective Instruction
Key topics of effective instruction are retention and application. How can one know the
connections between what is learned in school and what’s used outside of school? Trying to
understand these questions and many more all inform how I attempt to understand the challenges
that my students currently face and the challenges that they may prepare for in the future. These
questions all create the context for the application of classroom skills and legitimize in-school
knowledge (Alleman & Brophy, 1994, p. 3).
One disadvantage of classroom learning is compartmentalizing information for a test and
then never using the information again, likely forgetting most if not all of it. Alleman & Brophy
instead encourage teachers to design lessons that ask students to dig deeper and reach the bigger
picture level of analysis. The example they’ve provided is looking at the conservation of natural
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resources like fossil fuels and how that connects to local transportation practices like mass
transit, commuter lots, prices of recycled paper, or restrictions on water usage for lawn care in
the summertime (Alleman & Brophy). All of these are great ways for students to create inroads
into topics that affect them in the real world that they may even feel passionately about. It even
creates opportunities for students to create agency within themselves and identify their own role
in the situation and how they could take action towards working on a cause that they believe in.
This could be an activity like a classroom discussion, individual research, or a presentation to
other students (Alleman & Brophy, 1994).
Another way to apply these kinds of concepts involves identifying forms of shelter and
climate as a large part of culture. This is the kind of lesson that I would like to use for middle and
high school students to learn about comparative cultures through critical analysis. For example,
students are put in a position to self-reflect on their own culture. This helps them both understand
their identities and learn the vocabulary that we’ll be using later on in the lesson. These are
concepts that students can use to create inroads towards connecting climate and shelter. Whether
it be housing, clothing, food, or water, students can identify differences between clothing they
wear in the summer and winter and why those differences exist. Allowing students to build those
connections from concepts they already understand is a key part of creating self-sufficient,
lifelong learners through scaffolding and effective instruction that students will take with them
beyond the lesson itself (Alleman & Brophy, 1994).
Massively Multiplayer Role Playing Games (MMORPGs) are socially-focused
virtual worlds with high levels of civic engagement that can be adapted for use in the classroom.
By incorporating aspects of MMORPGs, classrooms can create more dynamic interactions
between students. MMORPGs are a participatory culture where members interact by
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participating in the process. Participatory culture is made up of four aspects. Affiliations are
membership in a community. Expression is producing new creative forms. Collaborative
problem solving is working together to complete tasks and gain knowledge. Circulations are
shaping the flow of media through the means of communication. These aspects of participatory
culture are what can be adapted from MMORPGs to incorporate civic engagement in the
classroom (Curry, 2010).
MMORPGs have found success in civic engagement due to several factors that
collectively meet the needs of the participatory culture through frequent actions between players
in the long term. Players work collaboratively to complete short and long term tasks through
groups and guilds. These guilds offer inclusivity and informal membership. Guilds have low
barriers to communicate with others and encourage daily participation. These factors build strong
bonds between players and create very high engagement (Curry, 2010).
Educators can apply these concepts to the classroom by ultimately building the same kind
of collaborative, inclusive community. With a tight-knit community, students develop feelings of
responsibility and encourage their peers to participate in academic activities. This can be
particularly effective if students are equally responsible for their designated responsibilities. This
can be made possible by establishing groups where each person is assigned to contribute
something specific to the group, because it creates inclusivity. This kind of instruction alongside
traditional classroom learning teaches interpersonal skills through educators encouraging
individual responsibility as part of the experience of working on a team (Curry, 2010).
In a similar lesson proposed by Alleman & Brophy, students can apply their learning
towards information-seeking at a grocery store. The lesson encourages students to identify the
layout of the store to examine where items that are on sale can be found or comparing the
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packaging of junk food and healthy food (Alleman & Brophy, 1994). The lesson involves
students identifying the process and variables that go into prices and decision making. This could
easily be adapted to be cross-cultural. For example, students could learn about both similar and
different kinds of food that people eat. Students can learn about different currencies as well as
microeconomic and macroeconomic concepts. All of these concepts can be scaffolded over time,
and students can begin the process through their own observations (Alleman & Brophy, 1994).
One great method of effectively instructing students, especially during times of distance
learning, is through engagement. Social Studies educators Stewart Waters, Joshua, Kenna, and
Darrian Bruce (2016) have advocated for the inclusion of technology resources like applications
or apps in the classroom. They connect the usage of these apps to Common Core Standards and
new ways of teaching. They discuss the efficacy of these apps for teaching concepts in social
studies including strengths and limitations. One important thing to keep in mind is that
technology is ever changing and useful resources may become outdated and limitations may
have been worked around and better than ever. Kenna argues for the prevalence of the tablets,
smartphones, and computers, including sales numbers. While there is a lot of potential for all of
these tools and they are available for many of our students, they are not omnipresent. Our
teaching strategies need to include all of our students and provide equity to every one (Kenna,
2016). Kenna argues that while only two social studies standards for his area outright name
words like digital, technology, or internet, the importance of students having the ability to use
technology in social studies classrooms and beyond is at an all time high (Kenna, 2016).
The app Explain Everything allows teachers to use a tablet or other device as a
whiteboard and audio recorded. Using visual, audio, and repetition, this kind of technology
allows teachers to present information to students in a convenient, fast-paced way. This provides
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opportunities for teachers to have large amounts of information readily available for all sorts of
uses. For example if one section of my students was struggling with a concept, I could use this
tool to quickly take the work of that group of students and then in a separate time, another group
of students with more of a grasp on the material could provide information that’s missing and
then it could be returned back to the students who were struggling. That way one group of
students is able to receive peer support while another is able to practice looking at problems
through a unique lens while helping others (Kenna, 2016).
Kenna advocates for tools like these to be appropriately used for common core standards
involving students reading, analyzing, or interpreting charts, graphs, or maps. Kenna also
believes this kind of tool would be effective for instructing students on primary and secondary
source document material. One unique feature is its interconnectedness. This allows teachers to
modify, redirect, or provide feedback on information that students are working on in real time
(Kenna, 2016).
Given the current reality of distance learning, hybrid learning, synchronous time, and
asynchronous time, using every tool available is very helpful for effectively reaching all of our
students, which is why technology is not the only answer. A different study looks at how
secondary schooling works with students to read, understand, and learn information from
discipline-specific texts. In fact, technology may not be in play at all. Instead, older students
struggling with comprehension of text-based materials tend to have deficits in categories like
vocabulary, background knowledge, inference ability, reading words, or comprehension strategy.
Additionally, Swanson (2014) argues that students are able to improve their independent
reading and understanding skills that go along with text resources through explicit instruction
related to literacy instruction and practice (Swanson, 2014).
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Swanson advocates for a technique intended to build motivation in students through
perceived valuable content, which results in positive reading comprehension outcomes. This
comprehension canopy that Swanson suggests involves building background knowledge in
addition to motivating students. This process involves only validating accurate information
shared by students and using visual motivators like short videos or perhaps comics to present
new concepts. By using videos that are only about one minute long like Swanson’s video on the
Roaring Twenties, you provide great, engaging discussion fodder to help students mentally
prepare to join the lesson (Swanson, 2014).
Additionally, Swanson calls for the use of Essential Words, or key concepts that will help
support students in the process of content mastery. Concepts that relate to other terms and
concepts from other units in social studies are intentionally included to help students draw
understanding. Repetition of these terms like consumer economy, prosperity, mass media, etc.
are what Swanson uses for the Roaring Twenties and then brings them up for review time and
time again as students progress through the lessons (Swanson, 2014).
Swanson’s process involves defining words initially and asking students to say the words
out loud along with the definition. Swanson proceeds to use a visual of the word and rephrases
how the word can be used. Swanson then acts as a verbal thesaurus, providing related words or
perhaps creating a word cloud to help build student understanding. Swanson then provides
students with word usage from different contexts, some historical and some from the present day.
Finally, Swanson encourages students to discuss this concept and compare and contrast it with a
similar concept with a partner (Swanson, 2014).
I particularly enjoy both Swanson and Kenna’s perspectives. Swanson and Kenna are
both able to engage students but through very different means. On the one hand, Swanson goes
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for a slow approach that starts with buy-in through a video or otherwise and builds up slowly
over time. On the other hand, Kenna’s technique focuses on the use of technological resources
and a more fast paced, interconnected approach for his students.
Review of Research on Experiential Learning
Simulations and role plays are like a Venn-Diagram. There are many similarities, but role
plays, models, games, and demonstrations and not stand ins for simulations. Simulations have
unique aspects that differentiate them from other types of learning tools. Simulations reflect the
dynamic nature of a historical event where students are able to play an active role in the study.
To be a simulation, students must be able to have agency, and their actions must have
consequences that are capable of shifting the outcome of the activity. The role of the teacher in a
simulation is to help students navigate the decision making process while maintaining the
students’ right to make decisions. Most importantly, the teacher needs to make sure that the
students are drawing connections and learning the core lesson from the simulation (Krutka &
Milton, 2019).
Because of the strict definition of simulation, it can be very difficult to find educators
who are using simulations that meet the above definition of a simulation. Instead, many
educators are actually providing role plays or providing demonstrations for students. Throughout
Corey Wright-Maley’s research of approximately two hundred thirty regional teachers, only
three of those teachers were teaching simulations in a way that met the above definition (Krutka
& Milton, 2019). This has been very helpful for my own understanding as I formed my research
questions. Having a very clear definition that prioritizes all of those needs is very important.
Being mindful of my awareness of historical simulations has done a great deal in terms of
forming my approach, attitudes, and understanding of historical simulations.
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A simulation performed without student agency can lead to scenarios where students are
being told to act in a way that goes against their values or desires. For instance, a student being
tasked with harshly ruling over a lower class of people might refuse. On the other hand,
simulating a model United Nations activity that discusses a variety of global issues can ride the
line of a more structured simulation where students have agency. If a model United Nations
country is required to stay faithful to the interests of the country that is being represented,
students are given the opportunity to use other methods like compromise, resolutions, and other
forms of negotiating strategies in response to the simulation’s road blocks (Krutka & Milton,
2019).
The closer the simulation is to a reality, the more students will get out of the simulation.
Students learn interpersonal skills and develop social emotional learning as they navigate their
agency within the constraints of their new role. This navigation is aided through companion
pieces through traditional inquiry-based classroom learning. Memoirs of people who have lived
through the experiences of the simulation provide students with background and a humanized
perspective of the simulation that they are participating in. Within simulations, students can be
given the opportunity to directly face propaganda, which can tie in with the simulation and the
companion memoirs. Through simulated experiences, students build greater understanding of
injustice and societal injustice and be direct or indirect (Krutka & Milton, 2019).
The key to engaging students in a simulation is to start small and use terminology that
they are able to connect with. For example, identifying the goal of the simulation should be the
first step. Understanding what part of the simulation is your core focus and identifying what you
want students to get out of it is the key and then working backwards from that goal to design the
simulation is a method that keeps your goal intact. A teacher could teach a simulation that
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demonstrates injustice by asking students to throw balls of paper into a trash can while sitting at
their desks. Because the students’ desks are different distances from the trash can, students can
observe the differences in success rates based on desk position. This is a simple tool for getting
students engaged and starting a discussion about privilege (Krutka & Milton, 2019).
Many varied criticisms of simulations show that simulations are far from a perfect tool
and require many conditions to be met for them to be effective. Simulations should only be used
in conjunction with inquiry-based teaching. Simulations should never be used on its own,
because they will not be as effective on their own. Simulations put students at risk for traumatic
experiences. If performed incorrectly, simulations can trivialize the simulated historical event to
an audience. In other cases, students may conclude that they do not feel any connection to the
people or events that’s being represented in the simulation (Krutka & Milton, 2019).
Schools are communal spaces where all students have the right to feel safe. All students
should have the right to opt out of simulations. Because simulations should meet the definition
above, simulations that depict traumatic events such as slavery or the Holocaust should never be
used in schools. Educators should be appropriately cautious of causing distress to students,
because no simulation should cause trauma. With that said, a common goal of simulations is for
students to appreciate how stressful the historical situation that is being simulated was for the
people involved and why the student’s decision-making process matters. These kinds of
experiences can lead to students retaining learning from historical simulations. In fact, critical
thinking, a core skill of historical simulation is transferable to standardized testing (Krutka &
Milton, 2019).
Alleman and Brophy have some great ideas when it comes to ways of building curiosity
in students, but more importantly, they have an optimistic, enthusiastic attitude when it comes to
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learning. A way that teachers can transcend the limitations of the classroom is to examine the
community through a social studies lens and use it as a tool for learning. This can be a great way
to incorporate student backgrounds and encourage understanding of diverse voices. Instead of
focusing on homework and general repetition, Alleman & Brophy (1994) aim to create learning
opportunities that “expand and enrich the curriculum by causing students to think and collect
information about how social studies concepts learned at school apply to their home and family
situations, and then feed their findings back into subsequent class discussions.” (p 1).
Their desire to create opportunities that are relevant and meaningful to students on a
personal level is really admirable. Their belief is that these opportunities should meet four main
criteria: meeting a social studies goal that matches the lesson idea or standard, appropriately
difficult and potentially allowing some level of differentiation, doable within given constraints,
financially justifiable for the academic time and money spent on the activity. Other lesser goals
are included as well such as the activity being enjoyable, meaningful, or worthwhile, being in a
natural or authentic setting, creating opportunities for students to practice higher level thinking,
being adaptable, and scaffolded to help student engagement. (Alleman & Brophy, 1994).
Alleman and Brophy’s information is particularly useful for this action research project
and its focus on the use of historical simulations and experiential learning for teaching students
cultural comparisons and diversity. Given the recent rise of distance education and connecting
students in the classroom through hybrid learning, using Alleman and Brophy principles for
lesson planning beyond the classroom are becoming increasingly helpful.
Another way that Alleman and Brophy connect these ideas to culture and effective
instruction is through students creating conversations about the lessons that they have learned to
a new audience such as older or younger relatives or community members. To put it simply,
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outreach is a key part of a social studies curriculum. Including assignments that encourage
students to discuss their learning with their families or incorporate strategies for lifelong learning
(Alleman & Brophy, 1994).
Despite K-12 education, many American adults aren’t able to identify several geographic
landmarks or historical events. In a separate activity of encouraging learning in the home,
Alleman and Brophy have a suggestion. They encourage students to hand a map and a loose
timeline of history in the home. The idea is that students will become more familiar with the map
through proximity, and locations in historical events will have more meaning and relevance. One
great example that they suggested is using the timeline and map to have a reference point of the
experiences of older relatives and community members. This can help students build
understanding and empathy, because it humanizes and personalizes these experiences, giving a
name and a face to an event (Alleman & Brophy, 1994).
This has a lot of real world impacts on the classroom. Bullying is a significant problem in
the school system, and a German study seeking to understand connections between cultural
diversity and bullying in adolescence connected empathy, a major goal of this research project.
One thing that stands out about this study is that it integrated teacher support for diversity in its
understanding of cultural diversity in German schools. The study acknowledges that 17.1 million
people associated with migratory backgrounds lived in Germany in 2015 and that one third of
children between five and fifteen years old were associated with migratory backgrounds. This of
course has similarities to migratory patterns in the United States and has had similar effects in
the school system (Schultze-Krumbholz, 2020).
Like Weiner (2006) suggested, Schultze-Krumbholz believes that creating more
opportunities for students to have contact with people of different groups will reduce prejudicial
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attitudes. Schultze-Krumbholz also believes that this kind of contact will also reduce peer
rejection like bullying. Schultze-Krumbholz goes on to suggest that this circle continues as
contact with groups beyond a student’s own builds social-emotional skills like empathy, which
has also been shown to reduce bullying (Schultze-Krumbholz, 2020).
Summary
In summary, the literature review presented significant information on the topics of
diversity, effective instruction, and experiential learning. The literature shows that lack of
diversity or mistreatment of students with diverse backgrounds is a problem at all levels of
education. Namely, consequences of race-conscious student assignment policies and academic
and societal benefits such as increased critical thinking skills and reducing prejudicial attitudes
(Weiner, 2006).
The literature reviewed here indicates that while many aspects of teachers’ content-area
literacy integration have been studied in a variety of ways, the training and subsequent selfefficacy beliefs of teachers about their writing instruction have not been extensively studied,
particularly in terms of how teachers incorporate effective writing instruction into their
disciplinary instruction. Also, although standards exist for writing in almost all content-areas of
secondary school, research shows that available professional learning in writing focuses on
outcomes rather than process, presumably the place where instruction would occur most. Given
that teachers know that they should be teaching writing but are ill-equipped to do this,
professional learning should provide more pragmatic and self-efficacy building experiences for
teachers to improve their writing instruction.
This research has played a tremendous part in informing my research questions. I have
come to ask more than how to analyze my understanding of teaching diversity through
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comparative cultures. Through this process, I have sought out diverse voices in an attempt to
understand perspectives of students and the community. By researching strategies for effective
instruction, my process of lesson planning and my approach to effective instruction continue to
grow through this research. By studying the experiences of past educators when it comes to
experiential learning, I have become optimistic and challenged when I analyze my own attitudes
towards teaching historical simulations. All of these and more have provided me with unique
opportunities and challenges that continue to guide my research.
Given the findings of this literature review, the next chapter will explain the methods and
procedures that I used to study the self-efficacy beliefs that secondary teachers had about their
preparation to teach writing and their own classroom writing instruction, while also facilitating
teacher development in a professional learning community based model about an instructional
writing example that could influence those beliefs.
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Chapter 3
RESEARCH METHODS

Introduction to Research
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts, lesson
plans, and journaling as a means of data collection. I will begin with a review of action research
principles to establish the foundation for this study’s method of inquiry. Second, I will review
the choices and purposes of data collection that helped to highlight my instruction and means for
searching for improvement. Third, I will detail my context for the study, methods of data
collection protocols, maintaining credibility and trustworthiness of the data, and acknowledge
my limitations as a researcher. Finally, I will present the procedures used for studying my
practice, while providing data and analysis that speaks to adaptations and adjustments made to
my instruction as I implanted this study.
Research Questions
My focus for this research was understanding how my understanding of lesson planning
changes over time. Specifically, I examined how my lesson planning has changed over time in
regards to diversity, effective instruction, and experiential learning. This focus aligned with the
following INTASC Standards for teacher professional development. Additionally, I considered
how studying my own practice in line with INTASC Standards could improve my own
instruction and therefore, student learning. My purpose of this study was to get a better picture of
my understanding of comparative cultures, my approach to effective instruction, and my attitudes
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towards experiential learning through historical simulations. The research questions for this
study are:
1. How has my understanding of lesson planning for teaching diversity through
comparative cultures changed over the course of this action research project? I
hope to learn how my own understanding of lesson planning for teaching diversity
through comparative cultures has changed over time. Data gathered from a focus
on this question was used to test my understanding of lesson planning.
2. How has my approach to planning lessons with regards to effective instruction
changed over the course of this action research project? I hope to learn how my
own approach to planning lessons with regards to effective instruction has
changed over time. Data gathered from a focus on this question was used to test
my approach to lesson planning.
3. How have my own attitudes toward teaching experiential learning through
historical simulations changed over the course of this action research project? I
hope to learn how my own attitudes toward teaching experiential learning through
historical simulations changed over time. Data gathered from a focus on this
question was used to test my attitudes toward lesson planning.
INTASC Standards
The Interstate Teacher Assessment and Support Consortium (InTASC) standards are a set
group of standards that exist nationwide, so students across the country can all receive a baseline
level of learning. This occurs through supporting teacher effectiveness. This is important,
because it allows students to be ready for college and career standards upon finishing their K-12
education.
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InTASC standard two discusses Learning Differences and relates to my first research
question regarding diversity. This standard is important for looking at differentiation and the
teacher’s approach to working with a wide variety of student skill sets and academic levels.
InTASC standard seven discusses planning for instruction and relates to my second research
question regarding effective instruction. However, my primary focus is on InTASC standard five
regarding application of content. As our students enter a world that is becoming increasingly
globally-minded, effectively instructing our students on applying content through diverse
perspectives becomes increasingly important. This is helpful for understanding which kinds of
lessons are effective at instructing my students and which kinds of lessons are not effective at
instructing my students. InTASC standard five discusses the way content is applied in the
classroom. This relates to my third research question regarding experiential learning. This is
helpful for understanding how to most appropriately bring relevant lessons to my students in the
classroom and connect social studies to student lives beyond the classroom.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the INTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study.
Action research is a way of researching that allows teachers to study and evaluate the
way they are going about teaching. Action research is important for teachers, because it allows
them to track their process and be more effective in their future teaching. Teachers identify a
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starting point and a goal and then the action research project allows them to be mindful of
changes over time in their classrooms (Sagor, 2000).
To conduct action research, I used the following steps as described by Sagor. First, a
teacher needs to decide what they want to improve on in their classroom. Having a clear goal is
very important, because it helps keep your research grounded and tethered to the kind of
improvement or changes you’ve identified. Second, teachers need to research the ideas they have
and learn from others who have had similar ideas. Next, teachers need to plan out their study and
design how the process will work. The fourth step is enacting the plan and doing the research.
After that, the teacher should analyze the information that they’ve collected over the course of
their study and determine what it means. Lastly, the teacher will use that information and decide
how they want to implement it back into the classroom to work on the initial goal (Sagor, 2000).
I believe this process and this action research project will help me grow as a teacher, because it
will help me become more aware of how I am perceiving the lesson planning process and how
my perception comes across to the experience that students are having while in the classroom.
Data Collection
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning, which represents the application of the action research results. Data collection in
an action research project typically is related to the topic or issues, and provides answers
pertinent to the research questions. As Padak and Padak observe, “Any information that can help
you answer your questions is data” (1994). Therefore, I used a variety of data collection tools
related to my topic to ensure the validity of my results. Furthermore, I adhered to the following
four characteristics in determining the data I would collect for my study, 1) anonymity of
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students, 2) comparison in data collection was built in so that the results could be judged against
themselves both before and after the intervention period, 3) aspects of performance to be
examined were identified prior to data collection so that the information was relevant and
connected to the research questions, and 4) a variety of data was collected so that different
aspects of the topic could be brought to light (Padak and Padak, 1994). Finally, because I was
studying my own practice while I was in the middle of said practice, I acknowledge the
“spiraling nature” of data collection in action research (Padak and Padak, 1994). By focusing on
data in connection to my research questions, my attention turned to other pieces of data that
emerged in relation to my questions. These emergent data pieces were included as part of the
study as they had relevance to my research questions.
Because my research questions focused on how my understanding of lesson planning
changes over time, I chose to collect data that would provide information about how my practice
and the interventions I identified aligned with the research topic. The types of data I chose to
collect are described next.
First Type of Data Collected
I plan on collecting data through tracking my own lesson plans. From these lesson plans,
I hope to understand my baseline level of understanding before the action research project
begins. I think this type of data ties in well with my questions, because it provides a way of
tracking my starting point as I plan the content that I want to teach students. I intend to use the
data I’ve collected through tracking my own lesson plans to answer my second research
question, regarding how my approach to planning lessons with regards to effective instruction
changed over the course of this action research project.
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Second Type of Data Collected
I plan on collecting data through journaling my process as I write lesson plans. From
these journal entries, I hope to improve my level of understanding as I am in the process of going
through the action research project. I think this type of data ties in well with my questions,
because it provides a way of tracking the middle of my process as I plan lessons to teach
students. More specifically, I intend to use the data I’ve collected through journaling to answer
my third research question regarding how teaching experiential learning through historical
simulations has changed over the course of this action research project.
Third Type of Data Collected
I plan on collecting data through the evaluations of my mentor teacher and university
supervisor. From these evaluations from my four observations, I plan on being able to identify
how my understanding, attitudes, and approach come off to observers while I’m teaching. This
connects both to my instruction in front of a class but also to my perception and understanding of
the lesson planning process. I think this type of data ties in well with my questions, because it
provides additional perspectives on my performance when it comes to lesson planning in the
context of the action research process. With the third source of data, I intend to answer my first
research question regarding how my understanding of lesson planning for teaching diversity
through comparative cultures has changed over the course of this action research project.
Context of the Study
This study will be conducted in a medium middle school in the Willamette Valley,
serving grades 6-8. The school serves approximately six hundred students. The roughly thirty
school teaching staff includes departments based on subject area. Teachers work together
through distance learning using professional learning communities and on an individual basis. I
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am mentored by one teacher primarily, and I am also given the opportunity to work with other
teachers in staff meetings, school-wide events, and through student-centered support
communications.
My role in this school is that of a student teacher. I spent a period of time observing both
social studies and leadership classes. Over time, I began watching my mentor teacher teach one
class period and then practice teaching the lesson myself for another class period on the same
day. I was also given opportunities to observe other social studies teachers in the school who
teach a variety of classes to other grade levels.
The classroom environment is distance learning. Students and teachers use the computer
program Zoom to conduct classes and Canvas as a learning management system. Class periods
are sixty-five minutes long for four days of the week, and each Wednesday is a half day.
Special contextual considerations are taken into account for the student populations.
Students with IEP plans that support individual instruction work one-on-one with educational
assistants as needed in both the primary Zoom classroom and through Zoom breakout rooms.
Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in a number of ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research question. To
lend credibility to the results I will share from my self-study of my practice, it is important to
describe my role in the classroom where I teach. In this section I will focus on describing my
own classroom and my role as the teacher.
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I have been in the classroom since February 1, 2021. I was able to attend the final two
days of the first semester classes, observing a 6th grade language arts class and an 8th grade
social studies class studying United States history. For the first four weeks of the second
semester, which started February 8th, 2021, I attended on Mondays, Tuesdays, and Wednesday
and worked in a separate capacity unrelated to my student teaching placement on Thursdays and
Fridays. I have been involved full time since March 8th, 2021. I taught my first lesson on
February 23, 2021 and then transitioned to my next second and third lessons, which were also
my first two observations on March 1, 2021 and March 2, 2021.
My role in the classroom began as an observer. From February 8, 2021 to February 22,
2021, I exclusively observed the classroom. From February 23, 2021 to March 12, my mentor
teacher taught the first period social studies class, and I taught the fourth period social studies
class. I taught both the first and fourth period classes full time starting Monday March 15, 2021
to coincide with the Tweeting the American Revolution project and continued teaching both
periods full time through the end of the action research data collection period on March 19, 2021.
The scope of the action research project data collection period lasted six weeks from the
beginning of the second semester on February 8, 2021 to the last day of school before the spring
break holiday on March 19, 2021.
How I Studied My Teaching
To answer my research questions, I took several actions on the design of this action
research project. This action research project will take place over the course of eight weeks.
During the course of this research project, I will look at qualitative data that seeks to understand
my own understanding, approach, and attitudes when it comes to lesson planning. These will be
observed through the lens of teaching diversity, effective instruction, and experiential learning.
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I will look for these through my initial lesson plans, my journal entries throughout the
lesson planning process of the action research project, my final journal entries at the end of the
eight weeks, and my final lesson plans at the end of the eight weeks. I will compare and contrast
all of these resources to try to get a better picture of my understanding, approach, and attitudes
throughout the entire process. This will help me provide a larger sample size with which to make
comparisons.
By tracking my understanding, approach, and attitudes on these topics, I will have
designed my action research project study to answer those very questions. The journaling and
lesson planning resources allow me to take notes on and track changes in myself over time.
Credibility
Validity and reliability are important aspects of social research and can be accounted for
in a variety of ways (Torrance, 2012). Both validity, the quality of being logically sound, and
reliability, the degree to which accuracy can be considered dependable, are components of
credibility, the quality of being trusted or believed in. Eisner (1991) believes that credibility of
qualitative research is grown through a “confluence of evidence” that includes multiple types of
data (p. 110). Validity of research is one component of providing credibility and can be done
through triangulation of data (Lather, 1991). Carter, Bryant-Lukosius, DiCesno, Blythe, and
Neville (2014) explain that one method of triangulation is method triangulation which includes
using multiple methods of data collection. This is similar to Eisner’s method of structural
corroboration (1991). Eisner (1991) also believes that getting input and opinions from others in
the same field serves as a means of consensual validation. This helps to further demonstrate
credibility.
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In my research, I used multiple methods of data collection. These different methods
served as method triangulation based on the explanation from Carter et al. (2014). The methods
of data collection were through journal entries, lesson plans, and evaluations from my mentor
teacher and clinical supervisor. This allowed me to analyze the data through differing means to
ensure that I was correctly interpreting the data, as well resulting in “a broader understanding of
the phenomenon” (Carter et al., 2014, p. 546). In addition, to further strengthen my credibility, I
also used member checks to provide a form of consensual validation. These member checks were
conducted with the assistance of Kenneth Carano, as well as Melissa Stratten.
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Chapter 4
PRESENTATION AND DISCUSSION OF FINDINGS

Introduction
This chapter aims to answer the research questions provided in chapter three from the
data that has been collected over the course of this action research project. Multiple types of data
have been collected over the six week duration of this data collection period. Data has been
collected from a variety of sources, and in this chapter, the data will be presented, grouped, and
analyzed.
To begin, we will examine all three of my research questions that have guided me
through this action research project. My first research question follows my first theme regarding
diversity, and it asks how my understanding of lesson planning for teaching diversity through
comparative cultures has changed over the course of this action research project. My second
research question follows my second theme regarding effective instruction, and It asks how my
approach to planning lessons with regards to effective instruction has changed over the course of
this action research project. My third research question follows my third theme regarding
experiential learning, and it asks how my own attitudes toward teaching experiential learning
through historical simulations have changed over the course of this action research project.
Research Questions and Types of Data
To answer these three research questions, I will look towards my chosen types of data
sources that I’ve used for data collection. Each type of data has been matched to an associated
theme and research question with the intention to use that source of data to answer the research
question.
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The first type of data that I’ve collected is my own lesson plans and lesson materials.
This type of data fits in well with my second theme regarding effective instruction. I believe this
is a good fit, because it provides me with a baseline understanding of my approach to lesson
planning as well as providing me with information on how that approach has changed over time
through resources and material that are used directly in the classroom.
The second type of data that I’ve collected is a series of journal entries that I wrote
throughout the period of my student teaching. This type of data fits in with my third theme and
third research question regarding experiential learning through historical simulations. I believe
this type of data will fit in with this theme and research question, because journaling can
examine planning and reflection, which relate to my own attitudes toward experiential learning
and historical simulations.
The third type of data that I’ve collected is the collective body of evaluation feedback
provided by my mentor teacher and university supervisor over the course of this action research
project data collection period. This type of data will be applied when examining my first theme
regarding diversity. Connecting observation feedback from my mentor teacher and university
supervisor is so applicable to diversity, because it provides a data source that goes beyond my
perspective and is able to examine my understanding from multiple other points of view.
Background on Data
I will not provide some background information on each type of data that was collected
that will provide clarity throughout the data analysis and interpretation processes. To reiterate,
data from all three sources was collected in a six week period beginning on Monday February 8,
2021 and ending on Friday March 19, 2021. We will examine each type of data before
transitioning to grouping data through data analysis.
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The first type of data that I’ve collected, lesson plans, includes nine lesson plans that I
wrote and taught to at least one class period of eighth grade social studies students. The scope of
these lessons includes American History from pre-colonization through American Revolution.
Additionally, I’ve included many lesson materials for all of these associated lesson plans as well
as the rest of the lessons delivered over the course of this action research project data collection
period. I made some minor alterations to the lesson materials, but the materials, which include
slideshows and videos, are resources that my mentor teacher has provided for me. For the lessons
that I did not teach, I observed my mentor teacher teaching similar lessons in the same unit or
model teaching the lesson for a morning class period and then I taught the same lesson that had
just been modeled to an afternoon class period.
The second type of data that I’ve collected, journal entries, include my own personal
reflections on my three selected themes, diversity, effective instruction, and experiential
learning, which hope to gain insight on my third research question regarding my own attitudes
toward teaching experiential learning through historical simulations. In total, the journal came to
4,860 words between February 8, 2021 and March 16, 2021. During this action research project
data collection period, I have written ten separate journal entries that occur at least once per
week. The journal data has a heavy concentration on the last week of data collection between
March 9, 2021 and March 16, 2021, which includes four journal entries and 2,827 words of the
journal’s 4,860 word total
The third type of data that I’ve collected, evaluation feedback from my mentor teacher
and university supervisor, include the Western Oregon University Field Experience MAT
Online/Hybrid Term II - Winter 2021 form through TK20. This includes two instances of
observational feedback from my mentor teacher and two instances of feedback from my

38

university supervisor. Feedback from my mentor teacher is from observations on March 1, 2021
and March 11, 2021, and feedback from my university supervisor is from March 2, 2021 and
March 9, 2021.
Methods of Grouping Data and Data Analysis
To begin my data analysis process, I began by organizing my data. I separated all of my
data into groups based on their ties to each of my research questions individually. After
separating my data into groups based on research questions, I noticed that several pieces of data
can be applied to answering more than just one research question.
After discovering crossover between data types and my research questions, I began
looking for key words or codes and identifying traits or language associated with the data. As I
performed my first pass over my data, I noticed repetition of the same language in my lesson
plans, materials, observational feedback, and journal. I chose to group sections that used
language that was repeated multiple times across multiple types of data. To provide some
examples of repetition in language, the words “engage,” “repeat,” and “encourage” were used
frequently in my data sources.
Once I had identified the crossover in language across the data, I began grouping the
coded data by using colored or bolded text and exporting the data to a separate document. Once
separated, I identified commonalities in usage of the data within my data types. This allowed me
to search for data with similar language that share a common theme.
I created a thematic map from this separate document and explored the connections
between data that has been repeated frequently. For example, I identified a theme based on
repetition. I used this to connect languages like “repeat,” “engage,” “reaction,” “Zoom,”
“respond,” and “assess.” I noticed connections between this language and chose to group them
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under the thematic umbrella of engagement. Once I noticed this connection, I realized it could be
applied to answering my second research question regarding effective instruction. As will be
demonstrated later on in this chapter, I used data from sources such as my lesson plans, lesson
materials, observation feedback, and research journal entries to group data from each data source
with associated language around similar themes that could answer my research questions.
I went through a similar process when looking at language surrounding diversity. Very
quickly I realized that my language usage had a crossover between diversity and socialemotional learning. Language like “clear,” “define,” and “culturally appropriate” immediately
stood out to me as I began analyzing my data. I grouped this language into categories based on a
few factors. I first began grouping data under the umbrella of appropriate terminology, which is
the umbrella appearing to have the most crossover. Secondly, I connected the themes of agency
and framing of the narrative to appropriate terminology in a related but separate umbrella.
Thirdly, I discovered themes of distinct groups of people and representing people in ways that
are culturally appropriate.
Another unexpected grouping emerged as I continued exploring data linked to repetition
and effective instruction. I discovered patterns in the data sources and connected language such
as “planning,” “model,” “pacing,” and “structuring.” To identify this language, I used data from
my lesson plans, lesson materials, observation feedback, and research journal entries. I have
connected this collective set of data under the thematic umbrella of planning for instruction.
While grouping the data for the theme of planning for instruction, I discovered that the
planning for instruction theme also has crossover with my theme of safety and creating a safe
classroom environment under the broader research theme of effective instruction. To identify this
data, I used my lesson plans, lesson materials, observation feedback, and research journal entries.
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I’ve chosen to use language such as “safe,” “encourage,” “respectful, “support,” and
“reassurance” to connect the larger theme of creating a safe classroom environment and social
emotional learning. Over the course of this grouping, I discovered a link between creating a safe
classroom environment and appropriate terminology, which was previously used under my first
majority research theme of diversity. This figure is a thematic map of a collection of my data. It
includes data from my lesson materials, observation feedback, and research journal entries.
Data Supporting My First Research Question Regarding Diversity
To attempt to answer my first research question regarding diversity, I used a combination
of data types in order to demonstrate change over time. I begin by examining a series of lesson
plans that I wrote in June 2020 as evidence of my baseline level of understanding before I began
collecting data for this action research project. I then used qualitative analysis to compare the
June 2020 lesson plans with the lesson plans and materials, observational feedback, and journal
entries that I have collected over the six week data collection period between February 2021 and
March 2021.
I will now be discussing Figure 1. Figure 1 is data collected from my lesson plans on a
unit covering the Oregon Trail in June 2020. I am including this figure to show a point of
reference that represents my understanding of diversity as it relates to my research questions. In
the case of Figure 1, I am using it to analyze my understanding of diversity.
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Figure 1: Lesson plan for teaching diverse Native Americans perspectives prior to starting
action research (N. Young, personal communication, June 2020).
The first thing that stands out to me about the lessons in this series is that I use four
different standards over five lessons. This shows my lack of understanding in standards as a
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whole and that I was including any standard that I would use at all or was tangentially related to
the content I was teaching as opposed to teaching to a standard with the intention of full
comprehension. I do need to identify that I did select standards 8.7 and 8.24 which mention the
continuing struggles of marginalized groups as well as examining the impact of westward
expansion as invasion on indigenous peoples respectively.
My second lesson is titled Native American Perspectives and involves reading a short
story about Sitting Bull. The lesson discusses the historical setting, motivation, and use of a
Venn Diagram. The language used in this lesson asks students to look at cause and effect as well
as the learning target asking students to use critical thinking to analyze the effects that events like
the Oregon Trail had on Sitting Bull and other Native Americans. This lesson does not include
any context for Sitting Bull, provide a geographical area, or include any other indigenous people
of any kind. This lesson is also the only lesson directly focusing on indigenous people or their
perspectives across the entirety of this unit.
This is in contrast to the data that I’ve collected over the action research project data
collection period where I’ve focused on themes such as distinct groups of people, perspectives,
and appropriate terminology with which to answer my first research question regarding diversity.
Over the course of the Native American unit that I taught and observed my mentor teacher teach,
I used a collection of lesson materials such as slideshows provided by my mentor teacher.
Although my observation feedback does not include significant amounts of information
on culturally appropriate representations on distinct groups of people, my journal includes two
sections that demonstrate my changing understanding of lesson planning for teaching diversity
through comparative cultures. These two sections represent my increased demonstration of

43

understanding the perspectives of those from different walks of life as well as my ability to
utilize materials that send similar message to students.
I will now be discussing Figure 2. Figure 2 is data collected from my research journal
entries over the data collection period of this action research project. I am including this figure to
show a point of reference that represents my understanding of diversity as it relates to my
research questions. In the case of Figure 2, I am using it to analyze my understanding of
diversity.

Figure 2: My increased understanding of teaching diverse perspectives (N. Young, personal
communication, February 15, 2021).
When contrasted to Figure 1, Figure 2 shows my increased understanding of teaching
diverse perspectives. Unlike the lesson plans on the Oregon Trail, my journal entry demonstrates
that I am actively aware of other curriculum and reflecting on different styles of teaching.
Additionally, I am focused on student understanding of different perspectives that include
physical disabilities and loss of hearing, traits that were absent in Figure 1.
I will now be discussing Figure 3. Figure 3 is data collected from my research journal
entries over the data collection period of this action research project. I am including this figure to
show a point of reference that represents my understanding of diversity as it relates to my
research questions. In the case of Figure 3, I am using it to analyze my understanding of
diversity.
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Figure 3: Reflecting on discussions about forced migration and acknowledging the existence of
diverse experiences and perspectives for different tribes (N. Young, personal communication,
February 22, 2021).
In Figure 3, I reflect on how I engage students in discussions about the reservation and
forced migration. Unlike Figure 1, Figure 3 demonstrates me actively engaging students in
discussions about distinct tribes and how they were affected. I acknowledge the experiences of
the Cherokee on the Trail of Tears and mention that the Cherokee example only provides one
perspective of a much larger, more diverse group of people.
As for diverse perspectives, I have grouped themes such as framing of the narrative,
agency, and inevitability under the larger theme of diverse perspectives. Framing of the narrative
refers to storytelling perspective and which aspects of a narrative are included in the narrative as
told by the dominant group. Agency refers to an individual or group’s ability to act for
themselves as opposed to being acted upon and how this concept is referred to over the course of
a narrative. Lastly, inevitability refers to the language used in a narrative and how it can refer to
events in a story as happening regardless of action by others.
I will now be discussing Figure 4. Figure 4 is data collected from my lesson materials
over the data collection period of this action research project. This lesson is part of a unit on
Native Americans. I am including this slideshow figure to show a point of reference that
represents my understanding of diversity as it relates to my research questions. In the case of
Figure 4, I am using it to analyze my understanding of diversity.
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Figure 4: My awareness of white perspectives on the Cherokee tribe (M. Stratten, personal
communication, February 2021).
Most meaningfully, Figure 4 includes lesson materials discussing the Cherokee and Nez
Perce tribes. As described in Figure 3, I provide an example of the Trail of Tears and the
Cherokee. In Figure 4, I provide additional western perspectives and examples. The first thing
that stood out to me about this piece of data was the concept of some tribes being considered
civilized by whites and other tribes being seen as savages depending on whether they had
acculturated aspects of American culture. The concept of being civilized or being seen as
civilized all depends on the perspective of the speaker, and this demonstrates awareness of
perspective.
The next thing that stood out to me was from an effective instruction perspective, because
acculturation, a vocabulary that was defined earlier in the slideshow, is used again in context. All
the while, acculturated is accompanied by the definition again and both are color coded in light
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blue. Even still, the slide provides five different examples of different ways the Cherokee had
acculturated some aspects of American culture, connecting back to the main idea and further
demonstrating different the importance of framing the narrative.
I will now be discussing Figure 5. Figure 5 is data collected from my lesson materials
over the data collection period of this action research project. This lesson is part of a unit on
Native Americans. I am including this slideshow figure to show a point of reference that
represents my understanding of diversity as it relates to my research questions. In the case of
Figure 5, I am using it to analyze my understanding of diversity.

Figure 5: Me teaching narratives that include the Nez Perce perspective (M. Stratten, personal
communication, February 2021).
Unlike the Figure 3 and Figure 4, Figure 5 displays a slide, which demonstrates the Nez
Perce fighting the dominant power. Whereas the Cherokee were framed as being forced from
their land, the narrative of the Nez Perce in Figure 5 tells a story of resistance. Figure 5 provides
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narratives from distinct groups of people and the agency that Chief Joseph and the Nez Perce
have within the narrative. Both this style of storytelling with the Cherokee tribe and the style of
storytelling with the Nez Perce tribe demonstrate a much more nuanced view of perspectives and
power dynamics than the lesson that I presented in the June 2020 lesson on the Oregon Trail,
which demonstrates my change in perspective.
I will now be discussing Figure 6. Figure 6 is data collected from my research journal
entries over the data collection period of this action research project. I am including this figure to
show a point of reference that represents my understanding of diversity as it relates to my
research questions. In the case of Figure 6, I am using it to analyze my understanding of
diversity.

Figure 6: Positive change in my perception of my ability to teach diversity (N. Young, personal
communication (N. Young, personal communication, March 1, 2021).
Finally, I have been able to transfer this increased understanding of perspective and apply
it elsewhere. I observe my mentor teacher as she teaches two sections of a leadership class. After
examining the narratives of the Cherokee and Nez Perce through my lesson materials, I began
applying my increased awareness to examine perspectives beyond the social studies classroom.
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Overall, the language I use in this journal entry shows my appreciation, growth, and excitement
to apply these concepts surrounding my theme of diversity to future lessons.
I will now be discussing Figure 7. Figure 7 is data collected from my lesson materials
over the data collection period of this action research project. This lesson is part of a unit on
Native Americans. I am including this slideshow figure to show a point of reference that
represents my understanding of diversity as it relates to my research questions. In the case of
Figure 7, I am using it to analyze my understanding of diversity.

Figure 7: Teaching appropriate diversity-related terminology at the start of the lesson (M.
Stratten, personal communication, February 2021).
As was the case with prior subthemes, my examination of appropriate terminology
focused heavily on lesson materials with few connections to journal entries or observation
feedback. From my discovery of language usage regarding the use of color-coded vocabulary
words and examples, I continued that trend to examine introductory vocabulary as a whole.
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Figure 7, the slide I used at the beginning of the slideshow for a lesson on Native Americans,
introduces students to the language they will use in the lesson before adding content. This
includes language such as racial stereotypes, acculturation, ethnocentricity, and provides
opportunities for students to develop their understanding throughout the course of the lesson.
I will now be discussing Figure 8. Figure 8 is data collected from my research journal
entries over the data collection period of this action research project. I am including this figure to
show a point of reference that represents my understanding of diversity as it relates to my
research questions. In the case of Figure 8, I am using it to analyze my understanding of
diversity.

Figure 8: My own increased awareness of appropriate language usage and discourse regarding
race (N. Young, personal communication, February 8, 2021).
Similarly Figure 8, which is my journal entry from Monday February 8, 2021
demonstrates my attitude on the first day of data collection. Figure 8 shows that I feel very
unfamiliar with the phrase “steal people” as a way of describing the slave trade. This stands out,
because it demonstrates my attitude and understanding of diversity and effective instruction at
the time. The way I describe my surprise at this choice of language being used to describe the
severity of slavery demonstrates my perspective. Additionally, my comment that more
hegemonic texts don’t take the same approach sheds light on my background and the kind of
language that I do and do not expect to hear when discussing slavery in an academic setting.
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Data Supporting My Second Research Question Regarding Effective Instruction
Similarly, my second research question regarding effective instruction also uses a
combination of data types in order to show change over time. This question is also answered by
using a series of lesson plans that I wrote in June 2020 on the topic of the Oregon Trail. I
contrast this data as a show of my baseline understanding of effective instruction to the data that
I have collected through lesson plans and materials, observational feedback, and my own journal
entries over the course of the action research project data collection period.
While coding and analyzing my data, I collected similar themes for my data relating to
my second research question regarding effective instruction. I have chosen to focus on the
themes of communication, planning, safety, and engagement to answer this second research
question and expand on each as aspects of effective instruction in the classroom.
I will now be discussing Figure 9. Figure 9 is data collected from my lesson plans on a
unit covering the Oregon Trail in June 2020. I am including this figure to show a point of
reference that represents my approach to effective instruction as it relates to my research
questions. In the case of Figure 9, I am using it to analyze my approach to effective instruction.
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Figure 9: Lesson plan prior to action research showing a lack of student engagement (N.
Young, personal communication, June 2020).
Over the course of analyzing Figure 9, my Oregon Trail lesson plans from June 2020, I
have discovered a lack of effective language content to create engagement. For example, all five
lessons have a different central focus. Lesson three’s engagement consists of welcoming students
to the classroom, a brief review on the board, and then students watch a video for forty minutes.
This culminates with students watching the teacher draw a map while the teacher encourages but
doesn’t require students to make a map of their own.
When it comes to communication styles, I have attempted to focus on clarity and
repetition. When I reached for data sources that coincide with this subtheme, I found some
crossover with language usage and vocabulary discussed above in the context of diversity. My
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data was very limited for this theme, finding much more data available through observational
feedback than through lesson plans, lesson materials, or journal entries.
As for planning, I had roughly equal relevant data points from both my observation
feedback and my journal entries, but I discovered a lack of materials from my lesson plans and
materials. My planning process feedback focused primarily on having preemptive discussions
before delivering a lesson or adjusting my pacing, which has consistently been one of my areas
for growth.
I will now be discussing Figure 10. Figure 10 is data collected from my evaluation
feedback over the data collection period of this action research project. I am including this figure
to show a point of reference that represents my approach to effective instruction as it relates to
my research questions. In the case of Figure 10, I am using it to analyze my approach to effective
instruction.

Figure 10: University supervisor acknowledging my strengths of incorporating his suggestions
into my lesson (D. Camp, personal communication, March 9, 2021).
To begin, Figure 10 provides feedback from my university supervisor during a formal
observation. From his feedback, he acknowledges that I have actively engaged in the lesson
planning process. Since my first observation, seven days prior, he acknowledges that I have
taken his feedback into consideration and included his suggestions in the lesson he observed as
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well as providing opportunities for students to respond and ask questions, which will be explored
further in this action research project when exploring the subtheme of engagement.
Just as was the case for planning, my data sources from safety lack lesson materials but
have a wealth of data points from observation feedback and journal entries. While journal entries
focus on encouragement and other forms of social emotional learning, observation feedback pay
attention to other aspects of safety. For example, observation feedback looks at my awareness of
student needs in terms of pacing or if they are ready to move on.
I will now be discussing Figure 11. Figure 11 is data collected from my observation
feedback over the data collection period of this action research project. I am including this figure
to show a point of reference that represents my approach to effective instruction as it relates to
my research questions. In the case of Figure 11, I am using it to analyze my approach to effective
instruction.

Figure 11: University supervisor acknowledging that students take notes on their electronic
devices and participate when given the opportunity (D. Camp, personal communication, March
9, 2021).
This safe classroom environment appears to have created a space where students feel free
to engage in the material and ask clarifying questions. As mentioned in Figure 9 and Figure 10, I
have taken my university supervisor’s feedback to heart and incorporated it into my lessons.
Because of these factors, I believe that the safe classroom space that I have helped create allows
students to engage more openly.
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As seen in other subthemes, my data sources that provide data on engagement are varied.
I discovered some data regarding engagement throughout my lesson materials and assignment,
and they focused on student notetaking and student reaction communication within Zoom. To
establish the level of engagement I had with students at the beginning of this data collection
period, I am providing a description of the classroom environment. Students log into the program
Zoom on their district-provided iPads to participate in comprehensive distance learning.
Over the course of comprehensive distance learning, student engagement was low with
most students who attended class leaving their cameras off, microphones muted, and minimal
interaction in the Zoom chat. My university supervisor provided feedback during our first
observation, Figure 12, and asked for the percentage of students that respond at least once. This
question got me thinking about engagement as a whole and how to improve it.
I will now be discussing Figure 12. Figure 12 is data collected from my observation
feedback over the data collection period of this action research project. I am including this figure
to show a point of reference that represents my approach to effective instruction as it relates to
my research questions. In the case of Figure 12, I am using it to analyze my approach to effective
instruction.

Figure 12: University supervisor providing feedback for checking for understanding, providing
feedback, and student engagement after my first formal observation (D. Camp, personal
communication, March 2, 2021).
In Figure 12, my university supervisor asks me to examine engagement of students by
looking at how many students respond at least once. In response, I examined my data relating to
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student engagement. This engagement data included both academic and non-academic
engagement. Engagement data was gathered through resources like Canvas, Zoom, Google Docs,
or Google Slides, but I chose to focus on Zoom, as this allows me to understand engagement
during synchronous classes. To answer this question, I will examine Figure 13.
I will now be discussing Figure 13. Figure 13 is data collected from my research journal
entries over the data collection period of this action research project. I am including this figure to
show a point of reference that represents my approach to effective instruction as it relates to my
research questions. In the case of figure 13, I am using it to analyze my approach to effective
instruction.

Figure 13: Estimating rates of student engagement through various channels and strategies of
lowering barriers of entry to increase engagement (N. Young, personal communication, March
9, 2021).
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As seen in Figure 13, an entry from my research journal, I estimate various levels of
engagement through several metrics including Zoom chat, voice, Zoom reactions, etc. I notice
that rates of student engagement tend to be lower with microphones and when discussing course
content and highest when using Zoom chat or reactions and discussing topics that are not related
to academics. I continue to explore this topic of planning and engagement through Figure 14 and
Figure 15.
I will now be discussing Figure 14. Figure 14 is data collected from my observation
feedback over the data collection period of this action research project. I am including this figure
to show a point of reference that represents my approach to effective instruction as it relates to
my research questions. In the case of figure 14, I am using it to analyze my approach to effective
instruction.

Figure 14: University supervisor providing feedback that I have incorporated feedback and
implemented it to support engagement (D. Camp, personal communication, March 9, 2021).
In Figure 14, my university supervisor provides me with feedback after a formal
observation. In this feedback, he acknowledges that I used feedback he had previously provided
after my March 2, 2021 observation and incorporated it into my lesson planning and instruction
as previously mentioned when discussing my subtheme of planning. My goals when
incorporating this feedback was to increase student engagement in the comprehensive distance
learning environment. To accomplish this goal of engagement and examine change in my second
research question regarding effective instruction, I began utilizing Zoom reactions within my
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slideshows as quick formative assessments to check for understanding across all students in the
comprehensive distance learning classroom.
I will now be discussing Figure 15, which is a slide focusing on Zoom reactions for quick
formative assessments to check for understanding. Figure 15 is data collected from my lesson
materials over the data collection period of this action research project. I am including this
slideshow figure to show a point of reference that represents my approach to effective instruction
as it relates to my research questions. In the case of Figure 15, I am using it to analyze my
approach to effective instruction.

Figure 15: Engaging students in content through quick formative assessments to check for
understanding (N. Young, personal communication, March 2021).
Because of low engagement, I began using slides such as the one seen in Figure 15.
These slideshows included dedicated slides such as Figure 15 for students to react to within the
lessons themselves to lower the barrier of entry and provide more opportunities for all students to
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respond during the lesson, which was supported by my university supervisor in my next
observation feedback.
As I gathered data, I discovered that engagement was high during periods of socialization
such as care and connect at the beginning of class, but it often dropped off as we began our
lesson on academic content. I discovered that even though student responses through Zoom text
public chat, microphone, and webcam tend to decrease during academic content, students were
still engaged when it came to communicating through non-verbal communication through Zoom
such as a thumbs up or other reaction within the software.
Data Supporting My Third Research Question Regarding Experiential Learning
I will attempt to answer my third research question regarding experiential learning. Over
the course of this action research project, this is the question that I have to come to realize that I
was the most unprepared for despite feeling the most passionate about at the onset of this action
research project. Like the first two of my three research questions, I will attempt to use same
kind of data, lesson plans and materials, observation feedback, and my own journal entries, to
answer my third research question.
I have discovered that my data leans heavily toward my journal entries with no
significant connections made between the research question and my observation feedback and
only one group of lessons relating to the research question, the Tweeting the American
Revolution Project. Due to this smaller collection of data, I will be focusing primarily on my
own journal entries, which track my own attitudes on the topic. This has led me to grouping all
of my data under the umbrella theme of historical simulations.
I will now be discussing Figure 16. Figure 16 is data collected from my lesson plans on a
unit covering the Oregon Trail in June 2020. I am including this figure to show a point of
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reference that represents my attitudes toward experiential learning as it relates to my research
questions. In the case of Figure 16, I am using it to analyze my attitudes toward experiential
learning.

Figure 16: Lesson plan of an Oregon Trail historical simulation (N. Young, personal
communication, June 2020).
To connect my attitudes toward experiential learning through historical simulations, I will
again refer to my June 2020 lesson plan, Figure 16, on the topic of the Oregon Trail. For this five
unit lesson, I dedicated the first lesson to political changes of land ownership, the second to
Native American perspectives, the third to the everyday lives of pioneers, and the last two
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lessons to a two-day simulation. The first thing that stands out about this to me is the lack of
structure in the lesson. The core ideas appear stable with students working in groups and writing
their own reflective journal entries as a summative assessment. However, much of the rest of the
simulation is unclear with periods of unstructured time lasting thirty minutes or more. To its
credit, this lesson plan does involve students engaging in shared responses, paying special
attention to diversity through differences in power and opportunity based on group affiliation.
I will now be discussing Figure 17. Figure 17 is data collected from my research journal
entries over the data collection period of this action research project. I am including this figure to
show a point of reference that represents my attitudes towards experiential learning as it relates
to my research questions. In the case of Figure 17, I am using it to analyze my attitudes towards
experiential learning.

Figure 17: Reflection on historical simulation and diversity instruction through the Tweeting the
American Revolution project (N. Young, personal communication, March 17, 2021).
Figure 17 takes an excerpt from my research journal entry on March 17, 2021, which was
two days before the conclusion of the data collection period. By the end of the data collection
period, Figure 17 demonstrates the passion that I feel about the potential for historical
simulations and other forms of experiential learning. Additionally, I use Figure 17 to connect to
the concept of diversity, focusing on the inclusion of people from different, genders, political
backgrounds of the time period, etc. Upon reflection, my inclusion of slaves does include diverse
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groups but would not be equitable or appropriate to include in a classroom setting, which also
demonstrates my concerns for planning historical simulations and my attitudes about them.
I will now be discussing Figure 18. Figure 18 is data collected from my research journal
entries over the data collection period of this action research project. I am including this figure to
show a point of reference that represents my attitudes towards experiential learning as it relates
to my research questions. In the case of Figure 18, I am using it to analyze my attitudes towards
experiential learning.

Figure 18: Reflection on the incorporation of and connections between of diversity, historical
simulation, and funds of knowledge (N. Young, personal communication March 3, 2021).
Figure 18 demonstrates that my attitude remains positive towards experiential learning
through historical simulations as I cite my passion and ability to apply it towards diversity.
Although the language I use to describe this inclusion does not represent an equity-based
perspective. Throughout the planning period leading up to the Tweeting the American
Revolution Project and the actual instruction period of the experiential learning itself, I learned
more about the importance of having a defined structure while maintaining my passion for the
subject. But over time, I began to understand the limitations and difficulties of an experiential
learning project such as the Tweeting the American Revolution Project.
I will now be discussing Figure 19. Figure 19 is data collected from my research journal
entries over the data collection period of this action research project. I am including this figure to
show a point of reference that represents my attitudes towards experiential learning as it relates
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to my research questions. In the case of Figure 19, I am using it to analyze my attitudes towards
experiential learning.

Figure 19: Reflecting on challenges associated with planning and teaching historical
simulations (N. Young, personal communication, March 3, 2021).
Figure 19 demonstrates the struggles I encountered while planning for historical
simulations and my changing attitude throughout the project, as Figure 17 was written two weeks
before Figure 18 and Figure 19, showing change over time.
As I began to further examine the limitations of experiential learning such as this project,
I began to develop an appreciation for the planning time that goes into projects like this to
troubleshoot the various difficulties that develop for a project of this scale. For example, my
choice to go with a short experiential learning project would likely relate to a younger group of
secondary students and a larger period of instruction on the content beforehand. If I were to teach
a long experiential learning project, I would likely teach it to an older group of secondary
students and may include a shorter period of instruction on the content beforehand. Both of these
considerations try to balance emphasis on the simulation to build retention and appreciation.
I will now be discussing Figure 20. Figure 20 is data collected from my research journal
entries over the data collection period of this action research project. I am including this figure to
show a point of reference that represents my attitudes towards experiential learning as it relates
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to my research questions. In the case of Figure 20, I am using it to analyze my attitudes towards
experiential learning.

Figure 20: Reflecting on students connecting funds of knowledge, social studies content, and
historical simulations (March 15, 2021).
To further develop my attitude toward experiential learning, I turn to the process of
providing feedback to students as they are working on the project as seen in Figure 20 by me
writing in my research journal about providing feedback to students while they were working.
My students have shown a tremendous amount of creativity throughout the duration of the
project. By asking questions such as these, I can clearly see that students are understanding the
material and then adapting it to the project.
Many of my students have created their own characters of the time period to demonstrate
that understanding as seen in Figure 20. For example, one student wanted to portray a
professional video game player as British soldier in the Revolutionary War, and we worked
cooperatively to find a way for him to both demonstrate his knowledge and represent himself
creatively in the project. Ultimately, my attitude toward experiential learning is perhaps best
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demonstrated by my excitement that a student has used this project to connect course content to
her funds of knowledge through family history.
Summary of Data Connected to Research Questions
All in all, I have used my research to answer my three research questions. I have used
lesson plans and materials, observation feedback from my mentor teacher and university
supervisor, and my own personal journal writings that I’ve used to document my approach,
attitude, and understanding over the course of this action research project data collection period.
To reiterate my research questions, I have asked questions that focus on themes of diversity,
effective instruction, and experiential learning. My first research question asks how my
understanding of lesson planning for teaching diversity through comparative cultures has
changed over the course of this action research project. My second research question asks how
my approach to planning lessons with regards to effective instruction has changed over the
course of this action research project. My third research question asks how my own attitudes
toward teaching experiential learning through historical simulations have changed over the
course of this action research project.
To examine my findings regarding my first research question, I have identified a change
in my understanding of lesson planning for teaching diversity through comparative cultures over
the course of my action research project. As seen in my lesson plans and materials, observation
feedback, and journaling, I have largely grown in my understanding of teaching diversity
through the Native American Cultural Project and Tweeting the American Revolution Project.
As for my second research question regarding effective instruction, my approach has
changed very significantly over the course of this action research project. I have primarily
focused on tracking engagement of students through a variety of metrics. I began focusing on
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engagement through electronic resources such as Zoom, Canvas, Google Docs, and Google
Slides. This led to significant adaptations on my part with incredible amounts of support from
my mentor teacher and feedback from my students.
Lastly, my third research question regarding my attitude toward teaching experiential
learning with a focus on historical simulations changed in ways I did not expect. Instead of
examining my understanding or approach, examining my own attitudes has led me to discover
the sheer complexity and number of factors that go into experiential learning and historical
simulations. On top of this, I have come to further understand the definitions and terminology
associated with a historical simulation as opposed to a role-play or a scenario. I now understand
that my attitudes towards teaching larger creative lessons such as Native American Cultural
Project and Tweeting the American Revolution Project reflect a level of understanding and
interaction that don’t necessarily need to reach the level of a historical simulation.
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Chapter 5
DISCUSSION AND CONCLUSION

Overview
The purpose of this action research project is for me to gain a greater awareness of my
own understanding, approach, and attitudes surrounding the topics of diversity, effective
instruction, and experiential learning as they apply to lesson planning. Over the course of this
action research project, I attempted to answer my first research question, how has my
understanding of lesson planning for teaching diversity through comparative cultures changed
over the course of this action research project, my second research question, how has my
approach to lesson planning with regards to effective instruction changed over the course of this
action research project, and my third research question, how have my own attitudes toward
teaching experiential learning through historical simulations changed over the course of this
action research project. In this concluding chapter, I will discuss the implications of this action
research project as well as strengths and limitations of this action research project.
Implications
This data collected and analyzed over this action research project has led to a variety of
conclusions. In this section, I will group the data as it applies to each research question, and I
will demonstrate the implications of these findings both for myself and for the larger world of
educators.
My first research question, which discussed diversity, led to my better understanding of
appropriate terminology as it pertains to lesson planning. By including and using appropriate
terminology when referring to diverse groups, teachers are not only teaching content but also
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modeling how appropriate terminology intersects with appropriate behavior. Similarly, I focused
on perspective, which can be shaped by usage of appropriate terminology. When combined with
language tools, perspective and appropriate terminology can fundamentally change discourse to
be more equitable and inclusive.
My second research question discussed effective instruction, and over the course of my
research, I focused on engagement and safety. While discussing diversity or any other topic in
social studies, engagement is key, and this is especially true as it applies to activities that require
student engagement such as experiential learning. This research has shown that checking for
understanding through quick formative assessments requires adaptability in communication
styles to meet the needs of your students. Similarly, this can be improved through creating a
classroom environment that encourages safety and participation. I found success creating these
conditions through promoting clarifying questions and repetition from a variety of sources as a
way to support engagement.
My third research question, which discussed experiential learning, was the question that I
found to be the most difficult to answer. Over the course of this action research project, I learned
that experiential learning can be expressed through a variety of means such as roleplays,
scenarios, and historical simulations. During this research project, I primarily used my journal
entries on the Tweeting the American Revolution project as a way of answering this question.
My journal entries demonstrate me struggling through the planning process and expressing
concern for scaffolding. My attitude becomes more positive when modeling the project for
students. My larger struggle involved balancing enough ambiguity for students to demonstrate
their creativity and enough direction for students to feel supported enough to have direction
throughout the project. Despite my initial struggles and uncertain attitude, I will use the
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reflection from this data analysis to continue improving my lessons on experiential learning
through historical simulations and more.
Strengths and Limitations
This project provided me with a great deal of opportunities. It taught me a lot about
myself and my style of teaching, which has been very insightful. One strength of this action
research project is that I was able to begin my placement right at the beginning of second
semester, which means I was able to collect my data sequentially over a period of several weeks.
I was able to collect data across multiple time periods of American history. This included Native
American cultures pre-European contact through the American Revolution. I consider this course
of action to be an advantage rather than the alternative, which would have been collecting data
from one group of students at the end of the school’s first semester and then continuing to collect
data with a new group of students. This is advantageous, because I taught students with the same
group of learning needs, covering content that moves forward sequentially. Having the same set
of students across two sections of American history was invaluable in my reflections, as I was
able to examine how my understanding, approach, and attitudes changed over time without
having to account for a changing set of students, student learning styles, and student needs.
Conversely, I also encountered a sizable amount of limitations while completing this
action research project. Due to safety concerns and overall global uncertainty surrounding the
Covid-19 pandemic, I did not know where my placement for student teaching would be or if I
would be able to get a student teaching placement for the 2020-2021 school year. Additionally, I
did not know which grade my eventual placement would be teaching or the area of social studies
I would later be teaching. This affected the action research project in the sense that I was not able
to have appropriate direction during the process of narrowing the scope of my literature review
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or create the full structure of my research design, which caused me to struggle through the
process creating of my research questions and identifying a variety of data sources with which to
answer my research questions.
To provide additional context, I was limited to the amount of time that I was able to work
with students for a variety of factors. Beyond the limitation of being the second to last teacher
candidate to receive a placement, I continued my employment on Thursdays and Fridays for the
majority of the data collection period in a way that is beyond the scope of this action research
project. This required me to miss Thursday and Friday school days on a regular basis. Similarly,
the class periods on Wednesdays are 25 minutes long, which resulted in less time for me to work
with students. The last three Wednesdays of the data collection period, half of the Wednesdays
over the data collection period, were no school days due to conferences. Finally, one Tuesday
lesson was adjusted from the regular 65 minutes to 25 minutes to account for a school-wide
equity lesson, which ties into the themes of the American history and I found to be very helpful.
All in all, each reduction in time spent teaching students is minor, but as a whole, the reduced
amount of time teaching students becomes significant enough to warrant a mention in the
limitations section due to the uncertainty it caused for both me and my students.
During the course of the data collection period, the school district released a hybrid
schedule that would roll out over the course of several weeks. This new hybrid schedule
provided teachers with half of the instruction time as compared to the comprehensive distance
learning schedule that students had been using since the beginning of the school year. This
resulted in significant adjustments to both planning and content delivery over the course of this
action research project.

70

My delayed start time and reduced class time led to limited initial meetings with my
mentor teacher in regards to my action research project, as we focused on becoming accustomed
to the school and completing the end of the first semester. Throughout the rest of the action
research project, she was an invaluable asset and an invaluable asset and integral part of the
remainder of the action research process.
Finally, teaching in an online comprehensive distance learning environment was a
limitation, but it provided unique opportunities for growth, especially in the realm of effective
instruction. Using Canvas and Zoom for instruction, very few students used their video camera
with some students using their rate of communication through microphones over time. The group
of students who chose to communicate through their microphones were often the same small
group of students who already showed high engagement, but most students continued to show no
microphone engagement, only engaging through the Zoom chat if at all.
Concluding Statement
This project has taught me that teachers should explore their interests and research topics
they are passionate about. It has also taught me that teachers will often need to adjust their plans
to fit into the larger picture of the class, the school, and the journey of the lifelong learners that
they call students, but that does not mean they need to sacrifice their passion for teaching their
students.
The results of my action research project demonstrate that the understanding, approach,
and attitudes of teachers can change over time, which coincides with my philosophy of teaching
belief in a growth mindset. Just as the limitations of this action research project brought barriers
to diversity, effective instruction, and experiential learning, future limitations will bring barriers
to new obstacles to teaching in the future.

71

These barriers demonstrate the importance of flexibility, adaptability, and growth as we
as teachers continue to meet the needs of our students. Teaching is about the needs of the
students, and as we continue our goal to effectively instruct our students on the topic of diversity
through effective instruction, we as teachers have a duty to utilize the tools at our disposal to
match the needs of our audience.
As our audience changes, so do our methods. Through action research, we are able to
practice self-reflection, analyze our audience, and think critically about our own instruction.
Social studies is about people and narratives. Every narrative in history was part of something
groundbreaking in its time. It is the responsibility of teachers to reflect on how these narratives
are told to meet the needs of their audience and teach analysis, critical thinking, and purpose.
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APPENDIX A: RESEARCH JOURNAL
Action Research Project Journal
Nathan Young
February 8, 2021 - March 19, 2021

2/8/21 - Monday of Winter Week 6

Today is the first day of second semester. I observed the final two days of the first
semester classes. Due to transitioning to online learning for this school year, September 2020
was difficult for my mentor teacher. Because I am starting with my mentor teacher just before
the second semester starts, I’ve been observing the process of using a “skeleton” and filling in
different parts of the curriculum. This has been helpful for me, because I’ve been able to begin
understanding the process from a macro scale, weeks at a time. I’ve been able to plan ahead how
to build connections between different groups and build themes.
I’ve also been learning how to plan lessons for leadership, and this has included bringing
in resources from my therapy background and adapting them for new audiences. I’ve been using
slides to identify my own background, which I present to students. I do this to model the
behavior of self reflection and identify my own bias, encouraging students to also understand
their own blind spots.
My mentor teacher has been using resources like “This Book Is Anti-Racist” and also
several resources for Black History Month. These have done more than just provide BIPOC
voices. Instead, they are woven into the lessons and built upon instead of just being passing mini
lessons.
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I’m also learning a lot about language usage and discourse regarding race. The language
used in these resources provides very direct, meaningful interpretations on historical events. For
example when describing Dutch Colonists enslaving Africans, the resources use the language
“steal people.” I feel this provides students with the severity of the actions taking place in a way
that more hegemonic texts do not.
I have also been using slideshows as a morning warm up for students that is consistent.
Students know what to expect every day. We read a short story on often lesser known black
historical figures and discuss their lives and accomplishments.

2/15/21 - Monday of Week 7

I have now spent three class periods with my 2nd semester students, who I will have for
the remainder of the year. Due to delays in securing a placement, I was able to spend the last two
days of first semester as class observation work days.
I spent much of this week working with students on Native American cultural projects.
We discussed several different regions of North American and how tribes in each region were
both similar and different. Students broke up into groups and used Newsela articles to extract
information and put on their slides.
A great part of this lesson is the slide notetaking aspect. My mentor teacher provides
students with a set of slides and then the Native American cultural project requirements. The
slides use written work, spoken word, pictures, and maps to present information. The slides are
accompanied by notes, which include fill in the blank style note-taking that can be gathered
directly from the slides. This direct, structured form of note-taking is a low barrier to entry that
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helps keep students engaged during a slideshow. This slideshow scaffolded information with
patterns and repetition. It gets students familiar with the format that they will be using for their
project. These slides are on the specific regions that students will use in the presentations (Great
Basin, Plateau, Great Plans, etc.) and provide some initial information that could be directly
lifted from the slideshow to student presentations as a transition to the project.
Because students were split up into small groups, they learned how to work with others
and learn about a culture that most students were unfamiliar with. Students all learned how to
understand a specific part of a culture and see how it affects the larger group. My favorite part of
this lesson is that students are able to make their presentation their own through choosing
pictures and speaking out loud in front of the class. This project gives students a lot of freedom
while also providing enough structure and guidance that several students described it as “pretty
straightforward” and “yeah, it was fun.”
My mentor teacher explained how she had adapted this lesson to work in a distance
learning environment. Once it became more familiar, I enjoyed using Zoom to communicate.
Hopping between break out rooms to check on student progress and answer questions often feels
more impactful than direct instruction, because I’m getting immediate feedback regarding
student understanding throughout the process, an effective aspect of learning that I think should
be included in planning lessons.
While this lesson was not a simulation, it could be adapted to directly lead into one. Each
group of students created their cultural presentations almost like character sheets as though they
could play a role in a game or argue in favor of a cause for that culture. Because students have
been working in small groups, learning about group dynamics, roles, and responsibilities has
been very important. For example, all students were required to work on research, creating
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slides, and speaking in some capacity. This ensures that all students are given opportunities to
learn the skills required to complete a research project down the line. This is building skills for
future applications. But the beauty of this project is that it allows students to specialize, to pick
and choose which tasks they feel individually suited for or interested in. It provides opportunities
for students who excel in public speaking to speak for several slides, and it allows for
artistically-minded students to represent how Native American clothing or housing look in that
group’s region.
Similarly, leadership class has been covering anti-bullying during the same time period.
This is important to understand, because it overlaps with my experience, my mentor teacher’s
experience, and the experiences of several students who overlap between classes. Using the
Beyond Differences curriculum, we’ve started asking students to understand diversity. This
curriculum has asked students to understand the perspectives of students from different walks of
life. This includes students with physical disabilities and loss of hearing. I bring these up,
because these are the kinds of experiences students are learning about, and I believe they can be
harnessed to overlap between classes. For example, I was learning about the construction of the
city of Seattle as a middle school student. I had all sorts of questions regarding how the 19th
century city would be handicap accessible, because a student in my class used a wheelchair,
which made me think about his experience. I would love to include this kind of crossover with a
leadership or language arts class to include a compare and contrast problem solving component
between a historical era, a piece of literature, and a modern day social problem.
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2/22/21 - Monday of Week 8

We began the week by continuing lessons on Native Americans. Instead of continuing
our study on Native American culture before European contact, we studied the cultural and
political effects that followed European contact. By using note-taking strategies, slides, videos,
and reflections, students participated in the cultural study. Students appeared somewhat engaged
in the process. Students were able to provide feedback through a text chat, non-verbal gestures,
and voice chat.
I used repetition and initial vocabulary definitions as we began the lesson. This allowed
me to refer to the vocabulary later in the lesson. When repeating vocabulary, the slides color
coded vocabulary words and presented the words in context as well as the definition below. I
was able to engage students in a discussion on Andrew Jackson and Harriet Tubman’s likenesses
on the $20 bill. Students were able to verbalize their thoughts and opinions and connect it to the
class material.
Some factors that prevented more engagement with students were related to distance
learning. Nearly all students’ cameras were turned off. Very few students communicate through
voice chat. Most students do engage through non-verbal thumbs up reactions or typing simple
phrases like “ready” or “done,” but some communicate in chat with more meaningful responses.
Finally, I engaged students in a discussion on how the reservation system and forced
migration affected lots of different tribes and that the experiences of the Cherokee on the Trail of
Tears was just one example. Many tribes had similar stories, which we discussed. I led students
through another question regarding if behavior like this could happen again, and we discussed
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how Native American tribes in what is modern day Florida began owning plantations and slaves
in an attempt to assimilate to the larger colonial culture.

2/24/21 - Wednesday of Week 8

I taught my first lesson on Tuesday 2/23. I will continue teaching the 4th period class
throughout the rest of the year. Over time, I will begin teaching the 1st period class as well. I am
taking some time to get used to distance learning and learning the settings to manage the tools
appropriately. I am using Zoom on two monitors and trying my best to engage students with
these tools through posing discussion questions every few slides. I am also attempting to
effectively instruct students through offering multiple discussion channels such as voice, public
chat, direct message chat, and non-verbal gestures like hand raising, thumbs up, etc.
The content I’ve been teaching has been Native American perspectives on reservations. I
made sure that I mentioned how this can be a difficult topic and offered emotional support or
discussion for students throughout the material. Students watched two videos on the topic from
the Smithsonian Museum and from Vox. I believe receiving information from multiple sources is
important for students to create a full picture from a wide variety of perspectives.

3/1/21 - Monday of Week 9

I am beginning to feel increasingly stressed as the term is coming closer to the end. I
want to start by saying I’m feeling very proud of my ability to teach diversity right now. For our
leadership class, my mentor teacher has included a Ted Talk video regarding the dangers of a
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single story, a single narrative that shapes a person’s thoughts and perceptions of another group.
The speaker is a Nigerian woman who was able to give her perspectives on class differences in
Nigeria, international perceptions of Africa, and American perceptions of Mexico.

3/3/21 - Wednesday of Week 9

I have been working on the 7-10 lessons for ED 534 / ED 616. I am feeling a little
exhausted and burnt out organizing all of the specific details of lesson planning regarding the
“Tweeting the American Revolution” project. I feel very passionate about how this lesson can be
taught for diversity through the inclusion of loyalists, patriots, neutralists, men, women, or even
slaves. It is what you make it. The downside of this, especially from an effective instruction
perspective, is that there are just so many possibilities. With a project that puts a cap on the end
of a unit, you are both juggling all of the lessons you’ve already taught, the content you’ve
already taught, missing work, a recent quiz, and a full week’s worth of work days for the project.
I can understand why planning for historical simulations, role-plays, and other experiential
learning events can be so difficult. It seems like doing a long one requires a tremendous amount
of planning and a lot of student engagement already. They have to buy in. On the other hand,
doing a single day event won’t have the same emphasis or retention. I feel like a tool like
Tweeting the American Revolution hits a certain sweet spot of diversity, historical simulation,
and funds of knowledge connection. But verbalizing what you want from students can be very
difficult without examples. This project is very thematically related to distance learning, being a
Twitter-like project, but ironically, it feels like it might be better suited for the classroom due to
ease of instruction. We have two and a half weeks of data collection left, and the last day of
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collection coincides with the last day of this project. I’m interested in seeing how my perspective
changed when I’m not up late at night and am answering more concrete examples for students.

3/9/21 - Tuesday of Week 10

Over the weekend, I attended the geography education conference, GeoFest, through the
Center for Geography Education in Oregon. Although I am not able to directly apply the content
for the seminars I attended at this time, I gained a few new ideas. While simulating events such
as the Holocaust is entirely inappropriate, learning about Oregon residents who survived the
Holocaust was very interesting. I believe studying the lives of these survivors could be an
excellent tool to draw in funds of knowledge from students and teach diversity through
experiential learning.
In the classroom, I have felt very busy as the end of the term is drawing near, and I am
completing all four of my observations in a fairly short period of time due to time constraints
related to placement. I am still looking forward to the Tweeting the American Revolution
project that will start next week. I am currently teaching about the American Revolution, which
students have been incredibly engaged in. I have been practicing using Zoom reactions as a way
of conducting quick formative assessments. This has been a strategy I formulated, because
students have been averse to using microphones or text chat. I am trying to meet students where
they are, as approximately 80% of students have been engaged in reactions as opposed to 5% of
students turning their cameras on, 20% of students using their microphones, and 50% using chat.
These numbers go down to approximately 10% for voice engagement and 10% for chat
engagement when I filter out the information and only include communication related to social
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studies content. Overall, students have been receptive. I started adding dedicated assessment
slides to the slideshow today, and I ask students to provide their opinions and then give their
argument as to why they have that opinion. For example, I have asked students questions to
identify whether or not they believe the British colonies should have continued to seek
negotiation-related solutions or actively opposed the British. I also asked students which side
won a battle and why, given several different kinds of military gains and losses.

3/12/21 - Friday of Week 10

I just introduced the Tweeting the American Revolution Project to my 4th period class.
My mentor teacher pitched it to our 1st period class this morning. I felt very shaky on it, but my
mentor teacher had the opposite perspective, saying I did a good job. I felt uncomfortable with it
due to the timing. My students were about to take a quiz, and when they finished the quiz, I
would be in a breakout room to provide a work space. But because my explanation of the project
came just before the quiz, I fear I may have reduced students’ ability to focus on their quiz.
My concern with my presentation of the project is that while I intended to provide broad,
general information about the project, I found myself reading the specific details that students
did not need to know at that moment, especially before a quiz.
After the quiz, several students had questions. I felt like we clarified a lot of information
and prepared for our work day on Monday. I offered students reassurance, reminding them that
they had the entire next week to work on the project and that they didn’t need to worry about
getting it all done today. I scaffolded the project, breaking it up into sections and encouraged
students to plan out what they wanted to do. I modeled the kind of brainstorming activities
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students could use in their projects. I encouraged students to think creatively and then adapt their
ideas to the project instead of just thinking of what they could do within the confines of the
project. One student wanted to focus on cannons used in the war and adopted the identity of a
cannon salesman, who would sell weapons to both sides. Another student wanted to be a loyalist
tax collector and look at the American Revolution through that lens. Another student expressed
concern regarding picking out a period-appropriate name for their character. I encouraged
students to look at similar names of the time and combine them, such as Paul Revere and Samuel
Adams becoming Paul Adams. I also encouraged students to look at last names as a profession.
For example, students could choose names like Smith or Black if they wanted their character to
be a blacksmith or Baker for a person who bakes goods in an oven. One student discussed the
idea of being the owner of a tea shop and looking at how events such as the Tea Act, the Boston
Massacre, and the Boston Tea party affected their local gathering place.

3/15/21 - Monday of Finals Week

I spent quite a bit of time trying to figure out how to most appropriately scaffold this
project for students. Our schedule this week is very limited compared to a typical in-person
week. We do not have school on Wednesday due to conferences. We have school on Tuesday,
but our classes are only thirty minutes total instead of sixty-five minutes, because we have an
equity lesson in the morning. We were able to briefly introduce the project on Friday after
students took a quiz, but several students in 4th period left the Zoom call after their quiz without
hearing the observation. When discussing the motivation of those students, my mentor teacher
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and I discussed that it was the last class period of the day, the fact that it was a Friday, and that
the students who had left typically needed more support than their peers.
Due to these factors, I have some concern regarding pacing for this project. Our total
amount of time is approximately 40 minutes of work time on Monday, Thursday, and Friday and
approximately 20 minutes of work time on Tuesday. The project is due Friday March 19, 2021 at
4 PM.
I wrote out several ideas to model the project. I created my own. I struggled with
structuring the project too much and cramping student creativity versus leaving students
aimlessly scrambling. I introduced the project again this morning with the same information.
Students who didn’t complete the American Revolution quiz on Friday took their quiz first and
then came into the primary Zoom room from the quiz breakout room. I briefly explained the
project for all of those students when they came in.
Ultimately, I asked students to try to aim for completing the option, identity, allegiance,
name, and background sections by the end of the first work day. I left students to work and
checked back in about ten minutes later. I answered questions through the chat and voice,
answering questions that one individual student asked in a way such that all students would hear
the answer.
By the end of the class period, I asked students to use Zoom reactions to identify how
much progress they had made by the end of the first work day. Nearly all of the students I asked
communicated that they had finished the option, identity, allegiance, name, and background
sections. I then asked students if they had decided on which historical events they wanted to use.
About half of that group had decided on at least one of their historical events. As it turned out,
that same group had all five events chosen. If a student had at least one event chosen, they had
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all five. I then adjusted my expectations for the next work day, Tuesday, and differentiated my
instruction. I scheduled students to have all five events selected by the end of the day on
Tuesday. I repeated myself to students to remind them about the expectation. I offered validation
and reassurance to students who had not completed the first set of steps.
I asked students to use reactions to show if they were using a famous historical figure or a
character of their own choosing. Approximately one thirds of the first period class was using a
famous historical figure, and approximately two thirds of the first period class chose to use a
character of their own creation. Students who had created their own characters were incredibly
creative, and some students who chose famous historical figures to portray also used quite a bit
of creativity.
For example, one student chose to portray King George III and make fun of the
Americans through his tweets. As for the created characters, two students wanted to portray a bar
owner. We had a great discussion about how to appropriately represent events like the stamp act
and the sugar act while keeping the bar theme school appropriate. We called it a pub and agreed
that the owner would hear information about the war from soldiers and other people visiting his
establishment. While learning about the Battle of Bunker Hill, one student used a Zoom message
to tell me that her family used to own land on or near Breed's Hill. She is using this class project
as an opportunity to combine both the famous and creative identities by portraying her real life
ancestor in a historical fiction environment. Yet another student is using this opportunity to
portray five different people from the video game playing group FaZe Clan. This student is using
all five to tell a collective story of the way through a militaristic lens. I encouraged this student to
focus on battles and movement, using real world examples like minutemen and Green Mountain
Boys as inspiration.
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I definitely struggled to appropriately use language in this process. I wanted to simply
differentiate between option #1 and option #2, famous historical figures and students created
historical figures. Using the word identity, I tried to simplify this step, but I don’t think it’s
working. I also tried to use a simple collective noun to include patriot, neutralist, and loyalist. I
wanted to say loyalty, but I thought that would get confused with loyalist. I tried allegiance, but I
was concerned that it might be higher than reading level for some students. Ultimately, I used
freeform language while speaking and often used examples instead of direct language.
I am less concerned about the genre conventions of the “tweeting” aspect of the project
and more interested in students applying their knowledge. I am optimistic about how this project
will go for many students. For others, the ambiguous nature could prove to be difficult. That’s
why I’ve focused on frontloading the “fun” parts where students may pretend and then get into
the actual “representing concepts” part later down the road once they have a clear path and are
already invested. I think once students have 3-4 completed tweets, the rest will come easily, but
the first few could turn out to be very difficult for some students as they learn the pattern,
formatting, and conventions.

3/16/21 - Tuesday of Finals Week

I’ve started writing this final reflection a bit early. It is currently Tuesday 3/16/21 of
finals week, the sixth and final week of data collection. I’ve completed all of the other parts of
my winter 2021 coursework, and I’m trying to make the best use of my time while my students
are having work time on their Tweeting the American Revolution project.
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I feel like a bit of a busybody right about now. I’m trying to schedule my edTPA times
for mid April, but I can’t currently make any progress on that at this point. I need to confirm the
scheduling, so I can work on the content and presentation. I’ve finished both of my CT lesson
plans and both of my US lesson plans. My pedagogy assignments are all turned in. In a sense,
writing this is kind of keeping up with my passive journal writing over the course of the term. I
try to put all my thoughts down on paper. That’s my general approach.
I suppose this would be more relevant to my section in chapter four or five. The chapter
where we discuss the limitations and discuss distance learning. I attribute a large portion of the
way this term has gone to the nature of the placement. As the second to last person in the
university to receive a placement, it has changed my plans. I don’t mean to sound ungrateful.
This year has been very chaotic for everyone. There was a point a few months ago, when I was
feeling very resentful about everything, especially the lesson planning process and my lack of
direction. I think that’s why now that I have much more direction and a clear path forward, I am
trying to “get ahead” or complete extra tasks even when they may or may not be the most
appropriate.
I’ve spent so much of this process feeling like I’m doing it incorrectly, which is
understandable due to the open-ended nature of this process. I imagine this is how many of my
students feel with the creative nature of the Tweeting the American Revolution project. I had
several eye opening experiences during this project alone. While discussing different
perspectives, I included the typical Anglo-Saxon archetypes one might expect during the
American Revolution. I then expanded it to give students jumping off points to use their
creativity.
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Some examples I used of characters students could portray were a tax collector, a soldier,
a ship captain, etc. I tried to use some examples of diverse perspectives, but my language
processing skills weren’t able to appropriately demonstrate that, suggesting “slave,” “woman,”
and “Native American.” I generalized these groups as tokens rather than fleshing our well
developed beings. This doesn’t represent the creative nature of the project. It’s very difficult to
find the balance between asking students to demonstrate their knowledge of historically accurate
representations of events and also use their imaginations to portray an appealing character of
their choosing. Instead, my language choices defined groups of people by their limitations.
Unfortunately, understanding these limitations is core to the understanding of the time period as
it pertains to conflict and power dynamics between groups.
I have attempted to encourage student creativity and boundlessness whenever possible.
For students who want to use characters that are not currently historically accurate during the
time period we’re studying but will become historically accurate later on, I offer encouragement
and validation. I recommend those students write about their chosen characters later on during
time periods like the Civil War and reconstruction and instead apply that idea to the current
project in the form of writing through the perspective of their preferred character’s ancestor.
Separately, a student sent me a private message in the Zoom chat. This student told me
that she wanted help portraying a female character. She asked to see examples of characters that
students had portrayed in the past, which was a great question, and a great way of working from
a starting point and adding creativity. Unfortunately, this is the first year I have taught this class,
and I do not have a previous project to show her as an example.
Instead, our solution was that I would create a few examples, and we would collectively
brainstorm ideas for historically accurate female characters that she could portray. We
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collectively acknowledged that women did not have the same rights or opportunities as men
during this time period, but that didn’t mean that those factors had to define them. The examples
we came up with were a ship captain who had to hide her gender using a disguise. This character
would be impacted by the several taxation acts as well as the closure of Boston Harbor. We
discussed a woman who operated a shop or a restaurant like a dry goods store or a pub. I
suggested a character who runs a newspaper and writes under a pen name. This character would
be a neutralist who writes in favor of whichever side is winning and would be the most profitable
for her. These all seemed favorable to a typical mother who sends letters and goods to her sons
on the battlefield.
I’ve noticed what kinds of data I’ve collected. I realize that this final reflection journal is
very similar to my regular weekly journal entries. Due to the constraints of the pandemic,
distance learning, and lack of a placement, I did not initially have access to resources like a
placement, a mentor teacher, a university supervisor, students, a population to write targeted,
grade level lesson plans for, the ability to record, the ability to interact with students in person,
etc. This has been very difficult for me, coming to a head in December and January. This has
certainly affected my attitude, approach, and understanding. I recognize commonalities between
my situation of lacking understanding, examples, and access to the situation of my students who
are seeking more information as well. It’s all about riding that line between “structured enough
that it creates routine and makes sense” and “too rigid for no reason and nobody’s having fun.”
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APPENDIX B: LESSON PLANS – OREGON TRAIL, JUNE 2020
Oregon Trail Lesson Plans

Teacher Candidate: Nathan Young

Date of Lesson: 6/18

Lesson Title/Description: Changes in Land Ownership

Lesson 1/5

Time Allotted for this Lesson: 90 minutes

Standards:

Central Focus:

Learning
Targets:

8.7 Analyze the expanding eligibility of

Students will describe changes in

citizenship in the continuing struggle for the

land ownership by the United

Students

expansion of rights for ethnic and

States in the period leading up to

will

traditionally marginalized groups.

the Oregon Trail and analyze

understand

which groups of people might be

what lives

enticed by the possibility of

were like
for pioneers
before they
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8.9 Analyze the effect of historical and

changes in land ownership and

left their

contemporary means of changing societies,

why.

homes on

and promoting the common good.

wagon
trains.
Students

8.19 Interpret maps to identify growth and

will

development of the United States (such as

compare

spacial population density, mental maps, and

and contrast

spatial patterns of world trade).

the lives of
pioneers
and their

8.24 Examine the cause and effect of social,

own lives.

political, and economic factors that
motivated westward expansion, invasion of
indigenous peoples, institutions, and the
resulting impacts.
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Pre-Requisite Knowledge and/or Skills:

How I know the students have this:

Academic language that will be used in lesson:

Strategies and opportunities for supporting academic language:

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and
or/interdisciplinary connections that will be made during the lesson:
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How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)

Assessments
1. Evidence collected during/as a result of this lesson:
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2. Summative assessment is _____ days after this lesson

Materials/Equipment/Supplies/Technology/Preparation:

Procedure: Teacher Does……….

Procedure: Students Do……..

T

Motivation/Hook:

Motivation/Hook:

i
m
e
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Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:
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Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:
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Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:
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Closure:

Closure:
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Lesson Plan

Teacher Candidate:

Nathan Young

Date of Lesson: 6/18

Lesson Title/Description: Native American Perspectives

Lesson 2/5

Time Allotted for this Lesson: 90 minutes

Standards:

Central Focus:

Learning
Targets:

8.9 Analyze the effect of historical and

Students will read a short story

contemporary means of changing societies,

about the life of Sitting Bull and

Students

and promoting the common good.

how Westward Expansion

will learn

affected him and other Native

about the

Americans, discuss it in small

life of

8.7 Analyze the expanding eligibility of

groups, and then discuss it as a

Sitting

citizenship in the continuing struggle for the

class.

Bull and
practice

102

expansion of rights for ethnic and

critical

traditionally marginalized groups.

thinking as
they
analyze

8.19 Interpret maps to identify growth and

what the

development of the United States (such as

effects of

spacial population density, mental maps, and

the Oregon

spatial patterns of world trade).

Trail had
on Sitting
Bull and
other

8.24 Examine the cause and effect of social,

Native

political, and economic factors that

Americans

motivated westward expansion, invasion of

.

indigenous peoples, institutions, and the
resulting impacts.

Pre-Requisite Knowledge and/or Skills:

How I know the students have this:

103

Academic language that will be used in lesson:

Strategies and opportunities for supporting academic language:

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and
or/interdisciplinary connections that will be made during the lesson:

104

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)

Assessments
1. Evidence collected during/as a result of this lesson:

2. Summative assessment is _____ days after this lesson

Materials/Equipment/Supplies/Technology/Preparation:
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Procedure: Teacher Does……….

Procedure: Students Do……..

Time

Motivation/Hook:

Motivation/Hook:

0:00

Teacher asks students what they already “know”

Students respond and teacher

about Native Americans.

creates a Venn Diagram on
the board.
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0:15

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher starts a discussion about Native American

Students discuss the topic and

people throughout the course of history. Teacher

the teacher writes it on the

creates a timeline going back hundreds of years

board.

and asks students to try to identify which period of
history that their funds of knowledge might apply
to. Teacher reminds students that they will come
back to the Venn Diagram & timeline.
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0:40

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher provides background on Sitting Bull.

Students reference their

Teacher asks students to identify what point in

timeline and Venn Diagram

history Sitting Bull might have lived in based on a

and discuss.

description of him.
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Teacher reads a story about Sitting Bull’s life to

Students take turns reading

the class.

paragraphs.
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1:00

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher asks students for feedback and checks for

Students discuss the events that

reading comprehension.

transposed during Sitting Bull’s
lifetime. Students compare and
contrast the information they
previously provided in their
Venn Diagram and identify
facts they learned about Native
Americans through learning
about Sitting Bull’s story.
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1:20

Closure:

Closure:

Teacher reminds students that they will need to

In small groups, students

perform a journal entry at the end of the week and

discuss viewing the world as

encourages students to consider the motivations of

though they were Sitting Bull

Sitting Bull.

and what they would do if
they were in his shoes.
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Lesson Plan

Teacher Candidate:

Nathan Young

Date of Lesson: 6/18

Lesson Title/Description: “Everyday People” on the Frontier video

Lesson 3/5

Time Allotted for this Lesson: 90 minutes

Standards:

Central Focus:

Learning
Targets:

Students will watch a video that
examines the day-to-day life of

Students

pioneers on the frontier as they

will be able

continue with their journey.

to identify

Students will follow the

landmarks

pioneers’ progress on a map on

on a US

the classroom wall.

map. By

8.9 Analyze the effect of historical and
contemporary means of changing societies,
and promoting the common good.

8.7 Analyze the expanding eligibility of
citizenship in the continuing struggle for the

tracking
movement
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expansion of rights for ethnic and

over time,

traditionally marginalized groups.

students can
appreciate
spacial

8.19 Interpret maps to identify growth and

population

development of the United States (such as

density and

spacial population density, mental maps, and

relative

spatial patterns of world trade).

distance.
Students
continue to
analyze

8.24 Examine the cause and effect of social,

population

political, and economic factors that

density and

motivated westward expansion, invasion of

the reasons

indigenous peoples, institutions, and the

pioneers are

resulting impacts.

moving
west,
including
manifest
destiny,
land
ownership,
and

113

economic
prosperity.

.

Pre-Requisite Knowledge and/or Skills:

How I know the students have this:

Academic language that will be used in lesson:

Strategies and opportunities for supporting academic language:

114

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and
or/interdisciplinary connections that will be made during the lesson:

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)

115

Assessments
2. Evidence collected during/as a result of this lesson:

3. Summative assessment is _____ days after this lesson

Materials/Equipment/Supplies/Technology/Preparation:

Procedure: Teacher Does……….

Procedure: Students Do……..

Time

Motivation/Hook:

Motivation/Hook:
Teacher welcomes students into the classroom and
sets expectations.

0:00

Pre-selected students take
turns presenting current events

116

or “this day in history”
information.

What will I watch for to know
students are engaged, or what
they learned?

Teacher will ask students
about their opinions on the
information presented.
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0:10

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher will do a brief review of earlier information

Students observe. Students

presented in this unit. Teacher will use visuals and

will be called upon to help

maps on the board.

other students with review.

Students observe. Students
will be called upon to help
other students with review.

118

0:20

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher presents students with a video

Students observe and draw

documentary of what life was like for pioneers on

connections between the

the Oregon Trail.

pioneers in the video, the
information they just
reviewed, and their own lives

Teacher pauses video to ask
questions of students, point
out information, and draw
connections between
information for students.
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1:00

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher brings up a map of the frontier.

Students participate in a
cooperative game of
identifying locations.

Students identify various
locations, landforms, wildlife,
and events that they just
observed in the video and
collectively make a map of
their own to provide context.
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1:20

Closure:

Closure:

Teacher makes a map to show immigration over

Students identify locations

time, including a map of where he or she has lived

and draw connections to the

to give a personal example

maps that have just been
discussed.

Teacher encourages students
to look at maps of their own to
track places they might want
to go.
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Lesson Plan

Teacher Candidate:

Nathan Young

Date of Lesson: 6/18

Lesson Title/Description: Wagon Train Simulation Part 1

Lesson 4/5

Time Allotted for this Lesson: 90 minutes

Standards:

Central Focus:

Learning
Targets:

Students will participate in a two
day small group simulation
8.9 Analyze the effect of historical and
activity where they role play as
contemporary means of changing societies,

Students
pioneers as pioneers with

and promoting the common good.

will be able
different backgrounds that they
to view
are given at random.
pioneer

8.7 Analyze the expanding eligibility of

society

citizenship in the continuing struggle for the

from a
perspective

122

expansion of rights for ethnic and

beyond

traditionally marginalized groups.

their own.
Students
will analyze

8.19 Interpret maps to identify growth and

how life is

development of the United States (such as

different for

spacial population density, mental maps, and

them with a

spatial patterns of world trade).

predetermin
ed gender,
race, and
socioecono

8.24 Examine the cause and effect of social,

mic

political, and economic factors that

background

motivated westward expansion, invasion of

.

indigenous peoples, institutions, and the
resulting impacts.
.

Pre-Requisite Knowledge and/or Skills:

How I know the students have this:
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Academic language that will be used in lesson:

Strategies and opportunities for supporting academic language:

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and
or/interdisciplinary connections that will be made during the lesson:
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How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)

Assessments
3. Evidence collected during/as a result of this lesson:

4. Summative assessment is _____ days after this lesson

Materials/Equipment/Supplies/Technology/Preparation:

125

Procedure: Teacher Does……….

Procedure: Students Do……..

Time

Motivation/Hook:

Motivation/Hook:

0:00

Teacher sets expectations for a two-day simulation

Students get into groups to

project where students will roll a die and students

represent their traveling party

will be randomly assigned a “character sheet” of a

in their wagon. Students roll

pretend person they will be role playing on the

die and read character sheets.

Oregon Trail.
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0:15

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher explains different opportunities that were

Students answer verbal

or were not available to people at that point in

questions regarding

history based on their race, gender, etc.

opportunities that may or may
not be able to them within the
simulation.
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0:25

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher provides students with all of the resources

Students play the game.

needed to participate in the simulation. These
resources include a board game map, dice, and
their character sheets.
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1:00

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

(Throughout) Teacher walks around to each table

Students recount the details of

group and asks questions about their experiences in their adventure. Teacher
the simulation. Each journey will have “major” and encourages all students to
“minor” events that teacher will ask about.

participate and speak up about
their experiences.
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1:20

Closure:

Closure:

Teacher reminds students that they will continue

Students give feedback on

tomorrow and asks students about any takeaways

their experience thus far.

they have from the simulation so far. Teacher
reminds students that they will be performing a
journal entry on this information at the end of the
following day.
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Lesson Plan

Teacher Candidate:

Nathan Young

Date of Lesson: 6/18

Lesson Title/Description: Wagon Train Simulation Part 2

Lesson 5/5

Time Allotted for this Lesson: 90 minutes

Standards:

Central Focus:

Learning
Targets:

Students will continue with
their simulation activity. As

Students

small groups, students will

will

discuss their experiences in the

present

simulation as a group. Students

their

will then present their

experience

experiences to the class

s and listen

8.9 Analyze the effect of historical and
contemporary means of changing societies,
and promoting the common good.

8.7 Analyze the expanding eligibility of
citizenship in the continuing struggle for the

to each
group give

131

expansion of rights for ethnic and

their

traditionally marginalized groups.

account of
what life
was like as

8.19 Interpret maps to identify growth and

a pioneer

development of the United States (such as

with a

spacial population density, mental maps, and

different

spatial patterns of world trade).

backgroun
d than
their own.
Students

8.24 Examine the cause and effect of social,

will then

political, and economic factors that

write a

motivated westward expansion, invasion of

journal

indigenous peoples, institutions, and the

entry

resulting impacts.

describing
their
experience
s as their
character
in the
same way
that they

132

read
journal
entries of
real world
pioneers.
.

Pre-Requisite Knowledge and/or Skills:

How I know the students have this:

Academic language that will be used in lesson:

Strategies and opportunities for supporting academic language:
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Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and
or/interdisciplinary connections that will be made during the lesson:

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)
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Assessments
4. Evidence collected during/as a result of this lesson:

5. Summative assessment is _____ days after this lesson

Materials/Equipment/Supplies/Technology/Preparation:

Procedure: Teacher Does……….

Procedure: Students Do……..

Time

Motivation/Hook:

Motivation/Hook:

0:00

Teacher welcomes students to the class and

Students answer questions

provides a refresher regarding the previous day’s

about the rules of the

class period.
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simulation to help remind
peers.

0:10

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher reminds students that they will need to

Students answer questions

write a journal entry of their accounts in the

regarding their responses to a

simulation. Teacher and students collaboratively

mock journal entry. Students

write a mock journal entry as an example using the

observe the board and

checklist provided to students.

collaboratively construct a
narrative that checks off all
the boxes on the rubric
checklist.
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0:30

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher provides materials to continue with the

Students continue with the

simulation.

simulation in groups.
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1:00

Teaching/Group Application/

Teaching/Group Application/

Independent Application:

Independent Application:

Teacher instructs students to put away the

Students describe their

simulation and get out their journals to describe

experiences, paying special

their accounts of the simulation.

attention to opportunities
available to different groups
of people and the factors that

138

contribute to the disparity of
opportunities.

1:20

Closure:

Closure:

Teacher thanks students for participating and asks

Each group of students discuss

for feedback.

their comments. One student
acts as a wagon train “leader”
or representative and
discusses the feedback with
the class.
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APPENDIX C: LESSON MATERIALS – NATIVE AMERICAN SLIDES, FEBRUARY 2021
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APPENDIX D: LESSON MATERIALS – AMERICAN REVOLUTION SLIDES, MARCH
2021
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APPENDIX E: COOPERATING TEACHER OBSERVATION FEEDBACK
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APPENDIX F: UNIVERSITY SUPERVISOR OBSERVATION FEEDBACK
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